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EXECUTIVE SUMMARY
for
CEO Leadership Academy
2011-12

This is the first annual report to describe the operation of the CEO Leadership Academy as a City of
Milwaukee-chartered school. It is a result of intensive work undertaken by the City of Milwaukee
Charter School Review Committee (CSRC), school staff, and the Children’s Research Center (CRC).
Based on the information gathered and discussed in the attached report, CRC has reached the
following findings.

I CONTRACT COMPLIANCE SUMMARY'

The CEO Leadership Academy (CEO) has met all of the provisions in its contract with the City of
Milwaukee and the subsequent requirements of the CSRC.

. PERFORMANCE CRITERIA

A. Local Measures

1. Primary Measures of Educational Progress

The CSRC requires each school to track student progress in reading, writing, mathematics, and

individualized education program (IEP) goals throughout the year to identify students in need of
additional help and to assist teachers in developing strategies to improve the academic performance
of all students.

This year, CEO’s local measures of academic progress resulted in the following outcomes.

Ninth- through twelfth-grade students completed the reading and math pacing plan assessments
designed by the Noble Street School in Chicago. Progress for ninth, tenth, and twelfth graders were
measured from the first- to fourth-quarter assessments; progress for eleventh graders was measured
from the first- to third-quarter assessments. Student writing skills were assessed by teachers in six
domains and IEP goal progress was tracked for special education students.

. By the time of the post-test, 59.1% of students had improved their mastery percentage

scores in literacy on the Noble Street pacing plan assessment.

° Forty-five (36.3%) students who completed both Noble Street pacing plan math
assessments improved their mastery percentage between fall and spring.

' See Appendix A for a list of each education-related contract provision, page references, and a description of whether or not

each provision was met.
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o The average writing score, out of six possible points, for 122 students who completed
writing samples in the spring of 2012, was 2.9%; 11.5% of students received an
average score of 4 or more.

. Only three students had IEPs in place for a full year; therefore, progress toward
meeting IEP goals was not required for the other 13 special education students. In
order to protect student identity, results are not reported for fewer than 10 students;
therefore, goal progress was not included in the report this year.

2. Secondary Measures of Educational OQutcomes

To meet City of Milwaukee requirements, CEO identified measurable outcomes in the following
secondary areas of academic progress:

° Attendance;

° Parent conferences;

° Special education student records;

e Graduation plans; and

. Assessment of new school enrollees.?

The school met all but one of its internal goals. The school met its goals related to parent conferences,
special education student records, graduation plans, and assessment of new enrollees, but did not
meet the attendance goal for this year.

3. School Scorecard

The school scored 59.1% on the school scorecard.

B. Year-to-Year Academic Achievement on Standardized Tests

The following summarizes year-to-year achievement based on standardized test scores.

EXPLORE to PLAN: Forty-one students took the EXPLORE in the fall of 2010 as ninth-grade students
and the PLAN in the fall of 2011 as tenth graders. CRC examined progress for students who were at or
above benchmark at the time of the fall 2010 EXPLORE.

. Twelve (29.3%) of 41 students who completed the EXPLORE and PLAN were at or
above benchmark on the EXPLORE English test in the fall of 2010; 11 (91.7%) of those
students remained at or above benchmark on the fall 2011 PLAN.

2Two ninth/tenth graders enrolled at the beginning of the school year were not available during the testing times for the
Accelerated Reader assessment; one student who enrolled during the second semester did not take the Accelerate d Reader
or ALEKS assessment.

i
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° Three (7.3%) students were at or above benchmark on the fall 2010 EXPLORE math
test, three (7.3%) students at or above the reading benchmark, and four (9.8%)
students at or above the composite benchmark; none of the students were at or above
the EXPLORE science benchmark. In order to protect student identity, CRC does not
report results for fewer than 10 students; therefore, progress for students at or above
the math, reading, and composite benchmarks was not included in this report.

PLAN to ACT: Twenty-nine students took the PLAN in the fall of 2009 or 2010 as tenth-grade students
and the ACT during 2011-12 as eleventh or twelfth graders. CRC examined progress for students who
were at or above benchmark at the time of the PLAN. Seven (24.1%) students who completed the
PLAN and ACT were at or above benchmark on the PLAN English test, two (6.9%) were at or above the
math benchmark, four (13.8%) were at or above the reading benchmark, and one (3.4%) student was
at or above the PLAN composite benchmark at the time of their respective fall PLAN. Due to the small
N size of students at or above benchmark, CRC could not include results in this report.

V. SURVEY/INTERVIEW RESULTS

CRC conducted parent surveys and interviewed board members, teachers, and students to obtain
feedback on their perceptions about the school. Some of the key results include:

° Of 134 CEO families (representing 86 children) 79 (58.9%) responded to the survey. Of
these,
» Most (88.6%) parents would recommend this school to other parents; and
» More than half (57.0% ) rated the school’s overall contribution to their child’s

learning as “excellent” and another 31.6% rated the school “good.”

. Nine of 13 board members participated in interviews. Of these :
» Two-thirds (66.6%) rated the school as “good” overall; and
» More than half (55.5%) suggested for improving the school by either hiring

“higher caliber” staff and teachers or focusing on improving the academic
performance of ninth-grade students.

. All seven instructional staff/classroom teachers participated in interviews. Of these:
» Six (85.7%) teachers listed the school’s progress toward becoming an excellent
school as “good,” and one (14.3%) of the teachers listed the school’s progress

as “poor”;and

» Six (85.7%) also rated the school’s contribution to students’ academic progress
as “good,” while the remaining teacher (14.3%) rated the contribution as “fair.”

iii
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o Twenty randomly selected eleventh- and twelfth-grade students were interviewed. Of

these:

» All (100%) indicated that they had improved in reading and math at the
school; and

» Nearly all 20 (95.0%) indicated that they liked their school and had plans to go
to college.

V. RECOMMENDATIONS FOR SCHOOL IMPROVEMENT

The following recommendations were jointly identified by the school leadership and CRC. To continue
a focused school improvement plan, it is recommended that the following activities be undertaken for
the 2012-13 year.

o Work closely with instructional staff to utilize assessment data to differentiate
instruction for students at different achievement levels while at the same time
increasing the overall rigor of the curriculum so that more students demonstrate
mastery on the interim assessments.

. Consider requiring lower achieving students to participate in Saturday Academy or
supplemental tutoring sessions; the content for the tutoring sessions should be
recommended by the content teacher based on a student’s most recent assessment
results.

° Adopt strategies to improve the overall school environment to better engage students

as demonstrated by improved attendance and a reduction in suspensions and
expulsions.

VI. RECOMMENDATION FOR ONGOING MONITORING

CRC recommends that the school continue regular, annual academic monitoring and reporting.?

3 This is CEO's first year as a City of Milwaukee Charter School. CRC will carefully review CEQ’s academic progress over the
next school year (2012-13) prior to making a recommendation for continuing the regular monitoring process for the school’s
third year of operation. Areas of particular interest will be whether there are improvements in the number of students that
qualify for promotion to the next grade level and whether more students demonstrate improvements in reading, math, and
writing from the beginning to the end of the year on the school’s local measures.

iv
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I INTRODUCTION

This is the first regular program monitoring report to describe educational outcomes for the
CEO Leadership Academy (CEO), a school chartered by the City of Milwaukee.* This report focuses on
the educational component of the monitoring program undertaken by the City of Milwaukee Charter
School Review Committee (CSRC) and was prepared as a result of a contract between the CSRC and
the Children’s Research Center (CRC).

The process used to gather the information in this report included the following steps:

° One initial site visit occurred, wherein a structured interview was conducted with the

high school’s leadership staff, critical documents were reviewed, and copies of these
documents were obtained for CRC files.

° CRC staff assisted the school in developing its outcome measures for the learning
memo.
° Additional scheduled and unscheduled site visits were made to observe classroom

activities, student-teacher interactions, parent-staff exchanges, and overall school
operations, including the clarification of necessary data collection. CRC staff also
reviewed a representative sample of special education files.

° CRC staff conducted interviews with a random selection of students, teachers, and
members of the school’s board of directors.

° CRC conducted a survey of parents of all students enrolled in the school.

. At the end of the school year, structured interviews were conducted with the high
school leadership team.

The school provided electronic data to CRC, which CRC compiled and analyzed.

4The City of Milwaukee chartered seven schools for the 2011-12 school year. CEO initially opened in the fall of 2004 as a
private school. In the fall of 2006-07, the school received TALC funding from the Bill and Melinda Gates Foundation and
participated in a monitoring process with CRC similar to the CSRC process described in this report. In 2011 the school entered
into a five-year charter agreement with the City of Milwaukee.

5 CRCis a nonprofit social science research organization and division of the National Council on Crime and Delinquency
(NCCD).

1
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Il. PROGRAMMATIC PROFILE
CEO Leadership Academy®
3222 W. Brown Street
Milwaukee, Wisconsin 53208

Telephone: (414) 873-4014
Website: http://ceoleadershipacademy.org

Principal: Rashida Evans

CEO Leadership Academy is located on the north side of the city of Milwaukee. After a year of
planning, CEO opened its doors to ninth- and tenth-grade students in September 2004. It operated as
a private high school, affiliated with an organization known as Clergy for Educational Options, a group
of interdenominational pastors and church leaders. The school initially operated as a “choice” school.

This is the first year the school operated as a city-chartered school.

A. Description and Philosophy of Educational Methodology

1. Mission and Philosophy

CEQ's vision is “to produce responsible leaders through academic mastery, community-
focused education, and the fostering of lifelong learning in any environment.” Its mission is to “nurture
scholars capable of transforming their world, by sending them to and through college.” The school
also adopted three “core values” (commitment, excellence, and opportunity) to enable it to achieve its

vision and mission. The core values are defined as follows:

. Commitment
» Staff is committed to hard work for the success of our students.
» Students are committed to personal academic success and the overall success

of their academic environment.

6 CEO stands for Commitment, Excellence, and Opportunity

2
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» Parents/guardians are committed to supporting student learning through
involvement and accountability.

° Excellence

» Staff is committed to providing students and families with a quality education
that is aligned to our mission.

» Our work is done with a spirit of excellence that demonstrates how we value
students, families, and the work we do.

» Students are committed to giving their best in their academic performance,
behavior, and all other activities.

» Students and staff will display pride in excellence and shame in mediocrity.
. Opportunity

» Staff will create opportunities for learning inside and outside of the classroom
that will open the world of possibilities to our students.

» Students will embrace the opportunities available to them with a spirit of
gratitude and follow-through.

» Parents/guardians will support students in pursuing new and ongoing
opportunities that are in alignment with the academy’s mission.’
CEO distinguishes itself by providing orientation sessions, workshops, and other events to
help students, teachers, and families develop and maintain the type of positive culture that is

necessary to build and sustain a high-performing school.®

2. Instructional Design

The school serves inner-city students who are seeking high academic standards and high
character expectations as part of their learning environment. The school’s updated strategic plan

embodies an objective to have students meet or exceed district, state, national, and international

7 CEO Leadership Academy 2011-12 Parent Guardian/Student Handbook.

8 From descriptive materials collected by the principal and provided to CRC at the beginning of this school year, including an
updated LIVING STRATEGIES: Three-Year Strategic Plan.

3
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benchmarks of student achievement. The plan indicates that it will use several strategies to achieve
this objective. Some of the key strategies involve the implementation of a blended learning model
and online tools to build basic skills in math and reading. CEO’s curriculum relies upon interim
assessments that are aligned to the college readiness tests (EXPLORE, PLAN, and ACT) and requires
regular attention to data-driven instruction. It also incorporates Wisconsin’s model academic
standards and ensures that its students will satisfy state requirements for graduation as well as
entrance requirements for most colleges and universities. °

Additionally, students are offered the following opportunities:

° The college coach assists students with the creation of a high school graduation plan.
These plans help students to focus and monitor their progress toward their post-high
school college and career goal(s). The coach utilizes a “countdown to college” check-
list with students that is specifically designed for each of the four years students will
be in attendance at CEO.

° CEO provides students opportunities to participate in job shadowing experiences,
community/career internships, and/or support services required for them to be
successful.

During the interview and survey process, board members, teachers, and parents were asked

about the school’s program of instruction. Among those who responded, 88.8% of board members,

71.4% of teachers, and 91.1% of parents rated the program of instruction as excellent or good or were

either satisfied or very satisfied.

9 CEO has been in its current facility since the 2008-09 school year. This location has given the school additional space and
resources for students and staff. Members of the board consistently indicated that the physical location and condition of the
school facilities were adequate, but changes to both would enhance the ability of the learning community to fulfill the vision
and mission of the school

4

https://sharepoint.nccdcrc.org/Projects/Project Documents/USA/Wisconsin/508WI_Milw/2011-12/CEO/CEO 2011-12 Yr 1 FINAL.docx © 2012 by NCCD, All Rights Reserved



B. School Structure

1. Board of Directors

CEO is governed by a board of directors, which has ultimate responsibility for the success of
the school and is accountable directly to the City of Milwaukee and the Wisconsin Department of
Public Instruction to ensure that all of the terms of its charter are met. The board sets policy for the
school and hires the school principal, who, in turn, hires the school staff. The board has regular
meetings at which issues are discussed, policy is set, and the business of the school is conducted.
Much of the board work is conducted by committees that meet with greater frequency than the full
board. There are three main committees: finance, academic excellence, and resource development.
The board also creates ad hoc committees to deal with special issues such as the school building.™

This year 13 members comprised the board of directors: a chairperson, a vice chairperson, a
secretary/parent member, two committee chairpersons, and eight other directors serving as members
of the community at large. Board members represented a variety of educational organizations (e.g.,
Institute for the Transformation of Learning, Black Alliance for Educational Options, New School
Venture Fund, Schools That Can Milwaukee, Darrell Lynn Hines Academy) and major local businesses
that contribute their expertise in administrative and fiscal management. CEO board member
experience included education administration, nonprofit leadership and management, law, and
teaching, as well as a parent representative.

A few board members have been on the board since the school’s inception in 2004. Others
have served on the board from one to seven years. Nine (69.2%) of the eligible members of the board

participated in the interviews conducted this year."

1© This information was taken from the school’s board material packet and the agenda for its January 2012 meeting.

" Board interviews, along with teacher and student interviews and parent surveys, are conducted every other year. All board
members were contacted via email to confirm a date and time for an interview. Not all of the members responded to these
emails; interviews were not conducted with these members.

5
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All board members reported that they participated in strategic planning, received a
presentation on the school’s annual academic performance report, and received and approved the
school’s annual budget as well as a copy of the annual financial audit. Almost every member
highlighted the commitment/leadership/vision of the board, administration, and/or teachers as what
they valued most about the CEO community. Several members also expressed the importance of the
school’s vision and mission because of the high expectations it contains for its students. The
predominant “dislikes” about the school were its physical location and the condition of the facility, the
lack of better academic progress among the students, and the low level of per-pupil allocations.’ The
main suggestions for improving the school were to employ higher-caliber staff and teachers, raise the
basic skill levels of ninth-grade students by utilizing blended learning, and to move to a better facility.

Other board opinions are related to specific topics covered elsewhere in this report and can be
found within those sections. See Appendix H for additional results from interviews with board

members.

2. Areas of Instruction

During the 2011-12 school year, CEO served ninth- through twelfth-grade students. The
school had nine regular classrooms and a school gym. CEO has a comprehensive four-year education
plan for all of its students. The plan is designed to enable students to meet all of the school’s
expectations for annual grade-level promotion, high school graduation, and, ultimately, success in
college. The courses in the core curriculum areas are English, math, science, and social studies. Each of
the specific courses in these subjects is designed to contain adequate rigor to enable students who
successfully complete these courses to be able to successfully complete college courses in the various

subject areas.

2Some board members added a comment that this was seen as unfair especially in light of the reimbursement that was
provided to MPS for students in the city of Milwaukee.

6
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CEO has stated requirements in two areas: academic and community service. The academic
requirement is that students earn at least 21 credits to graduate.” The expectations for grade-level
promotion are that ninth graders complete five credits; tenth graders, 10.5 credits; and eleventh
graders, 16 credits. CEO also requires students who are lacking credits in any required area at the end
of any semester to enroll in Saturday Academy classes or another credit recovery option such as
summer school. Credit recovery must be approved by CEO administration to ensure consistent and
regular progress toward high school graduation.™

All students are encouraged to give back to the community through community service. To
that end, CEO recommends community service for ninth- through eleventh-grade students; 40 hours
of community service are required for twelfth-grade students. Students can either find their own
community service opportunities or seek assistance from staff to locate and arrange a site. Examples
of service sites include schools, daycare centers, libraries, and hospitals. Students and the school
provide each service site with materials to document the students’ service hours. These hours are

incorporated into student transcripts at the end of each school year.

13 Specific credit requirements are: four credits of English; three credits each of social studies, science, and mathematics; two
credits each of foreign language and physical education/health; and four elective credits.

4 Saturday Academy operates from 8:30 a.m. until 12:30 p.m. It provides credit recovery options for those who failed courses
in the first semester, assists ninth and tenth graders with basic skill development, and offers college preparation experiences.
Carroll University and the University of Wisconsin-Milwaukee partner with CEO for these operations.

7
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2. Teacher Information

Under the leadership of the principal, the dean of students, the achievement coordinator, and
the college coach, the CEO teaching roster was composed of seven instructors at the beginning of the
school year. These full-time teaching staff had expertise in English, mathematics, science, social
studies, and special education. At the beginning of the school year, two (28.6%) of the seven teachers
were new to the school.” The remaining teachers (five, or 71.4%) had been at the school from one to
eight years. These teachers averaged 2.6 years of teaching at CEO over the last eight years. All (100.0%)
of the teachers were retained at the school for the entire school year. All (100%) seven teachers held a
Wisconsin Department of Public Instruction (DPI) license or permit to teach. The teachers were
assisted by one paraprofessional and two online instructional support staff. The two online instruction
support staff also had valid DPI licenses. Two administrative assistants handled the school office and
provided support to the teaching staff.

During the interview process, teachers were asked about professional development
opportunities; five of the seven teachers rated professional development opportunities as excellent or
good and six of the seven indicated they were satisfied with the opportunities for continuing

education. See Appendix E for additional information from interviews with teachers.

3. Hours of Instruction/School Calendar

The first day of school for all CEO students was September 1, 2011, and the school year ended
June 14, 2012. CEO operates on a 36-week school year composed of two 18-week semesters. During
the 2011-12 academic school year, CEO was operational and had students in attendance for 173 days.

The school day began at 7:35 a.m. with breakfast and ended at 3:52 p.m. After breakfast, students

15 CEO became a charter school for the 2011-12 school year. Since charter schools require all teachers to be DPI-certified, the
school did not retain teachers from the last school year who did not possess a certification unless they were willing to initiate
the process of becoming DPI-certified. This new practice resulted in a large number of new teachers for this school year.

8
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attended homeroom/morning meeting at approximately 8:00 a.m., which was followed by six
instructional periods lasting an hour each, a 45-minute lunch break, and a 20-minute homeroom recall
period at the end of the day. Students were dismissed early every Wednesday to enable them to
engage in community service work and to allow staff to participate in staff meetings or other
professional development activities.

At least six hours of the day were designated for academic instruction; approximately 20
minutes for breakfast; and 75 minutes for homeroom, lunch, and end-of-day recall. Each teacher
taught courses in his/her area of expertise (English, math, science, foreign language, technology, and
physical education/health). The six hours of daily instruction exceeded CSRC's requirement for 875
hours of instruction during the course of each school year. Additionally, several teachers assumed
responsibilities for related learning opportunities such as study skills, student council, leadership
team, yearbook, and the school newsletter.

CEO students also had the opportunity to participate in several afterschool activities, including
organized sports, computer club, and an extended-day program known as Power Hour. The extended-
day program operated three days a week (Tuesday through Thursday). It was available to all students,
but ninth and tenth graders were encouraged to participate in an effort to improve their skills in

reading, writing, and math. These activities typically occurred between 4:00 and 5:00 p.m.

4, Parental Involvement

CEO recognizes that parent/guardian involvement is a critical component of student success.
The school encourages and solicits the engagement and involvement of parents in the following
ways:
. All parents/guardians are required to sign an annual contract with the school. This
contract makes it clear that CEO provides students with a college prep curriculum and

that students might be required to attend Saturday Academy or Power Hour in order
to successfully complete the curriculum, graduate, and be prepared for success in

9
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college. The contract also identifies the parent/guardians responsibility for overseeing
the student’s completion of homework and studying for other required assessments.

One of the 13 directors on the school’s board of directors is a parent representative.
The board is responsible for making decisions related to school policies, the school’s
budget, and for approving the school’s strategic direction.

CEO employs a full-time dean of students. The dean is expected to work with
parents/guardians to ensure that children are coming to school regularly. It is also the
dean’s task to provide parents with regular feedback on issues that surface at the
school related to a student’s behaviors and achievements.

CEO informs parents/guardians in the school handbook that CEO has a commitment
to them and informs them that they are always welcome to observe or volunteer at
the school, to make suggestions or voice opinions to staff, and to speak to the
teachers about a student’s academic progress.'®

CEO created a parent council that meets on a monthly basis. The function of the
council is to advise the principal and serve as a voice for the parents of the school. This
body works with the student council to plan special events for the school and provides
assistance with the implementation of these events. Parents have made suggestions
for improving parent-teacher conferences and improving the “joy factor” in the school.

Teachers, parents, and board members were asked about parental involvement. A majority

(71.4%) of board members who responded to this item indicated that they were somewhat or very

satisfied with the level of parental involvement with the school. However, only 42.8% of the teachers

were satisfied with the level of parental involvement. Since the majority of teachers (71.4%) reported

satisfaction with their relationships with parents, it appears that the teachers’ response to the item

about parental involvement represented their desire for parents to increase their participation in the

school and the students’ learning. A solid majority (83.5%) of parents indicated that the opportunity

for parent involvement with the school was excellent or good, and 93.6% indicated that opportunities

for parental participation were an important reason for choosing CEO.

6 This information
Student Handbook.

was extracted from CEO'’s charter school application and the high school's 2011-12 Parent/Guardian-
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5. Waiting List
The school’s administrator reported that as of May 2011, the school did not have a waiting list

for the upcoming fall.

6. Discipline Policy

CEOQ places a strong emphasis on a safe and orderly learning environment. As stated in the
handbook, all students are expected to respect, uphold, and adhere to the rules, regulations, and
policies of the academy. The school has adopted “non-negotiable” rules that are considered so critical
to the culture of CEO that the violation of a rule will result in an expulsion. The rules are:

1. Students cannot bring drugs and/or alcohol into or within a two-mile radius of the
academy and/or be convicted of selling drugs;

2. Students cannot bring into and/or use weapons within a two-mile radius of the
academy;

3. Students cannot blatantly disrespect, use profanity toward, or threaten a staff
member;

4. Students cannot engage in fighting and/or a physical altercation in or within a two-

mile radius of the academy; and

5. Students cannot bully or harass other students at the academy."”

In the Parent Handbook, the school provides detailed information on the consequences
students will experience for the violation of any of the school’s policies or rules. For example, the
school has a demerit system; students will receive demerits for a variety of behaviors such as tardiness,
uniform violations, disruptive behavior, or theft. Students who receive five or more demerits in a one-

week cycle will be required to participate in the following types of detention:

7 These five statements are taken directly from the Parent/Guardian-Student Handbook, which is distributed and signed
upon receipt by every students’ parent or guardian.
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Five demerits = Afterschool detention

Ten demerits = Saturday detention

Fifteen demerits = In-school suspension

Sixteen or more demerits = In- or out-of-school suspension

Four afterschool detentions in a semester = Saturday detention

Three Saturday detentions in a semester = In- or out-of-school suspension

Any student who repeatedly earns demerits will participate in a conference with the
administration and his/her parents/guardians to discuss his/her future. In addition to the demerit
system, school staff continue to communicate with parents via phone calls and special parent
sessions, among other things. The handbook contains detailed information on the various forms of
detention, suspensions, and, ultimately, the procedures for expulsions.

This year teachers, parents, board members, and students were asked about the discipline
(rules) policy at CEO. The opinions expressed were very favorable regarding the discipline policy:

Teachers:

. All (100.0%) teachers considered the discipline at the school as a “very important” or

“somewhat important” reason for either continuing to teach there; and
. A majority (57.1%) of teachers were either very satisfied or somewhat satisfied with the

discipline policy as stated, while 71.4% were somewhat or very satisfied with the
adherence to the discipline policy.

Parents:

. All (100.0%) parents considered discipline as a “very important” or “somewhat
important” factor in choosing CEQ;

. A majority (86.1%) rated the discipline methods at the school as “good” or excellent”;
and

. Almost three quarters (73.4%) were comfortable with how the staff handles
discipline.18

'8 Agreed or strongly agreed with the statement: “l am comfortable with how the staff handles discipline.”
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Board Members:

° All nine interviewed board members were very satisfied with the discipline policy; and

o All members reported being either very or somewhat satisfied with the adherence to
the discipline policy.

Students:

o A majority (60.0%) indicated that they liked the school rules, and 70% thought the
school rules were fair; and

° Despite these responses, when asked what they disliked about the school, a majority
(55.0%) said rules, demerit system, or detention.

7. Graduation Information

CEO employs a full-time college coach whose primary responsibility is to work with the
students as they prepare for post-secondary careers and educational experiences. The principal, dean
of students, and the entire teaching staff assist the coach with her efforts. Over the last school year,
the college coach completed and shared with all staff, students, and parents a document that

contained detailed information about CEQO’s college-going culture. This document contained the

following:

. A college-going culture survey, designed to assess whether the school had policies
and practices in place that are essential to the implementation of a college awareness
and readiness program. Results from the survey were used during the school year to
improve CEO’s college culture.

° Materials on the nine critical principles of a college culture. The coach worked with

school leadership, all school personnel, students, and parents to help them be aware
of and practice these principles.”

' The nine principles included: college talk, clear expectations, information and resources, comprehensive
counseling model, testing and curriculum, faculty involvement, family involvement, college partnerships, and
articulation.
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o “Countdown to College” sheets were created for each of the four grade levels. These
materials identify steps that students need to complete during the course of the
school year to be prepared to enter college at the end of their four years at CEO. For
seniors, the steps were identified for each month of school; these sheets were used to
monitor each student’s progress toward graduation and successful acceptance into
one or more colleges and universities.

. All twelfth graders visited with the college coach in September to complete a credit
review and prepare a schedule leading to graduation. A specific form was structured
for use in these meetings so that each senior was aware of what was required of
him/her in order to graduate and be accepted into a college at the end of the school
year. During this session, each student identified the colleges and careers of greatest
interest to him/her, registered for the ACT, and created a calendar with important
dates and college preparation deadlines. This session was complemented by at least
two additional individual meetings during the course of the school year.

° All eleventh graders participated in an individual session to develop a graduation and
post-secondary plan. As part of this plan, each student was required to investigate and
read supplemental materials about different careers and college majors. This exercise
assisted students in identifying potential careers based on their personal preferences
and interests. The plan also required students to determine what they will need to do
to be successful in the career(s) of their choice.

° All tenth graders and their parents were invited to participate in a session related to
post-secondary education and future careers. Topics discussed included PLAN results,
credit status, graduation plans, career interests, and steps required for college
admission. Transcripts and steps required for graduation were reviewed with the
entire tenth-grade class.

° All ninth graders participated in class counseling sessions to review CEO graduation
requirements. Additionally, students were given information related to opportunities
for participation in pre-college programs and information to help them understand
how CEO staff would work with them on scheduling, reviewing credit status, and
planning for graduation within a four-year timeframe.

Individualized sessions were complemented by a series of other activities provided by CEO to
its students to increase their knowledge and ability to be more successful in their post-secondary
careers after graduation from high school. Some of these activities included:

. CEO formed a partnership with Carroll University to sponsor the Saturday Academy

program. In February, a colloquium was held to highlight the research undertaken by
CEO students with the assistance of their Carroll student mentors.
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. Evenings were set aside to assist parents and students with the completion of
materials required to obtain scholarships or financial assistance.

° Alumni were invited back to CEO to speak to students and parents about their college
experiences.

° During the month of February, members of the CEO community participated in a
college tour.

. The school assisted students with college application completion, interview
preparation, and submission of all required materials to the colleges selected by the
students.

. Students were offered opportunities for trips to different colleges.

All ninth through eleventh graders completed a career interest survey.

A key outcome of these diverse activities, as reported by the school at the end of the school

year, was that 22 (81.5%) of the 27 high school graduates were accepted into post-secondary schools.

C. Student Population

CEO began the academic year with 165 students registered in ninth through twelfth grades.?
During the year, an additional 10 students enrolled and 40 students withdrew.?"? Of the 40 students
who withdrew from CEO during the year, 27 (67.5%) were expelled for fighting, breech of a non-
negotiable rule, breech of school attendance policy, and/or possession of contraband; 11 (27.5%)
transferred to other schools or Job Corps; one (2.5%) student withdrew for an unknown reason; and

one (2.5%) withdrew to be homeschooled. At the end of the school year, 135 students enrolled in CEO.

2 There were 165 students registered at the beginning of the year: 77 (46.7%) ninth graders, 36 (21.8%) tenth graders, 20
(12.1%) eleventh graders, and 32 (19.4%) twelfth graders.

2 Ten students registered after the start of the school year: seven (70.0%) ninth graders and three (30.0%) tenth graders.

2 Forty students withdrew during the year: 27 (67.5%) ninth graders, 10 (25.0%) tenth graders, one (2.5%) eleventh grader,
and two (5.0%) twelfth graders.
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. Fifty-seven (42.2%) of the students enrolled at the end of the year were in ninth grade,
29 (21.5%) were in tenth, 19 (14.1%) were in eleventh, and 30 (22.2%) students were in
the twelfth grade (Figure 1).

. Nearly half (67, or 49.6%) of the students were female and 65 (48.1%) were male;
gender information was not provided for three (2.2%) students.

. Most (133, or 98.5%) of the students were African American, one (0.7%) was Hispanic,
and race/ethnicity data was not provided for one (0.7%) student.

° Most (122, or 90.4%) students received free or reduced lunch.
. There were 16 (11.9%) students with documented special needs.” Of the students

with special needs, eight had specific learning disabilities (SLD), seven had other
health impairments (OHI), and one student had speech and language needs and SLD.

Figure 1

CEO Leadership Academy
Grade Level
2011-12

9th
57 (42.2%)

10th
29 (21.5%)

11th
19 (14.1%)

N =135
Note: Reflects enroliment at the end of the school year.

2 There were 18 students with identified special education needs who were still enrolled at the end of the school year; of
those students, two had eligibility reviews during the year and were determined to be ineligible for services. Therefore, at the
end of the year, only 16 students had documented special education needs.
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There were 127 students who had been enrolled for the entire school year. This represents a
retention rate of 77.0%.*

There were 114 students enrolled at the end of the 2010-11 school year who were eligible to
return to the school, i.e., had not graduated from high school. Of these, 86 were enrolled as of the
third Friday in September 2011. This represents a student return rate of 75.4%.%2¢

Twenty randomly selected eleventh and twelfth graders participated in satisfaction interviews
at the end of the school year. All 20 students interviewed reported that they felt safe in school, learned
new things every day in school, and that they had improved in reading and math. All but one student
reported that they liked their school and that they had plans to go to college. When asked what they
liked best about the school, students mentioned the teachers and the family
environment/atmosphere. A majority of the interviewed students (55.0%) stated that they least liked
the rules, demerit system, and detention. See Appendix G for additional information from student

interviews.

24 One hundred twenty-seven of 165 students enrolled at the beginning of the school year.

%5 Additionally, six of the 55 students who withdrew from CEO sometime during 2010-11, but were eligible to return during
2011-12, were enrolled on the third Friday of September 2011.

2 This was CEO's first year as a city-charter school; reenroliment data were available because of CEQ's existing relationship
with CRC. Therefore, although reenrollment data are presented here, results will not be included in the report card this year.
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M. EDUCATIONAL PERFORMANCE

To monitor performance as it relates to the CSRC contract, CEO collected a variety of
gualitative and quantitative information. This year, the school established goals for attendance, parent
conferences, and special education student records. In addition, it identified local and standardized
measures of academic performance to monitor student progress.

This year, local assessment measures included student progress in literacy, mathematics, and
writing, as well as IEP goals for special education students. The standardized assessment measures

used were the WKCE,? the EXPLORE, the PLAN,?® and the ACT.

A. Attendance

At the beginning of the academic year, the school established a goal of maintaining an
average attendance rate of 90%. Students were marked present for the day if they attended four of six
instructional periods. This year, students attended school an average of 85.4% of the time. The school
has therefore not met its goal related to attendance. When excused absences were included, the
attendance rate rose to 90.6%, consistent with the school’s goal.

Note that 89 students served out-of-school suspensions at least once during the school year.
These students spent, on average, 2.3 days out of school due to suspension. Additionally, 24 students
served in-school suspensions at least once during the school year; these students spent, on average,

0.8 days out of class due to suspension.

27 The WKCE is a standardized test aligned with Wisconsin model academic standards.

28 The EXPLORE and PLAN were developed by ACT and measure a student’s preparedness to take the ACT.
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B. Parent-Teacher Conferences

At the beginning of the academic year, the school established a goal that parents of at least
85% of students would participate in one of two scheduled parent-teacher conferences. The school
scheduled two conference sessions, one in the fall and one in the spring. There were 127 students
enrolled for the entire school year and eligible to attend both conferences. Parents of 115 (90.6%)
children attended at least one conference. The school has therefore met its goal related to parent

conferences. Note that parents of 73 (57.5%) students attended both conferences.

C. Special Education Student Records

This year, the school established a goal to develop and maintain records for all special
education students. At the end of the year, there were 19 students with special education records.
Special education eligibility assessments for 18 students were completed this year (eligibility reviews
occur every three years); two students were no longer eligible, and 16 students had continued
eligibility for special education services. Additionally, the one student who did not have an eligibility
assessment this year continued in the special education program. All special education students had
an IEP. During the year, the school conducted IEP reviews for all students who required one.

In addition to examining the special education data provided by the school, CRC conducted a
review of a representative number of files during the year. This review indicated that IEPs had been
completed and reviewed in a timely manner, and that all parents were invited to participate in the IEP
team review. However, despite receiving proper notice, parents of five students were not present for
the IEP sessions; parents of the other 12 students participated. The school has met its goal related to

keeping updated special education records.
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D. High School Graduation Plan

A high school graduation plan is to be developed for each high school student by the end of
his/her first semester of enrollment at the school. The plans are to include (1) evidence of
parent/guardian/family involvement; (2) information regarding the student’s post-secondary plans;
and (3) a schedule reflecting plans for completing four credits in English; three credits in math,
science, and social studies; two credits of foreign language and physical education/health, and four
credits in other electives.”

This year, plans were completed for all 135 CEO students enrolled at the end of the year. Of
these, 100.0% included the student’s post-secondary plans, 100.0% were submitted to parents for
their review, and 100.0% included a schedule reflecting credits needed to graduate. The college coach
was required to review each student’s plan at least once during the year. Part of the review was to
ensure that students were on track to graduate and to determine if a student should be referred for
summer school. The coach reviewed plans for all 135 (100.0%) students. This year, 57 (42.2%) students
were on track to graduate, and 79 (58.5%) students will need to enroll in credit recovery activities

(Figure 2).3°

2 Evidence of involvement reflects whether or not the school provided the student’s parent(s) with a copy of the plan.
Parents are also encouraged to review the plan as part of scheduled parent-teacher conferences.

30 CEO did not offer summer school after the 2011-12 school year, but credit recovery activities were available during the
school year.
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Figure 2

CEO Leadership Academy
High School Graduation Plans
for Grades 9th — 12th
2011-12
100.0% 100.0% 100.0% 100.0%
100.0%
80.0%
60.0%
40.0%
20.0%
0.0%
Included Post- Shared With Credits to Reviewed by On Track  Need to Enroll

Secondary Parents Graduate Counselor Toward In Credit

Plans Graduation Recovery

Activities
N =135

E. High School Graduation Requirements

As part of high school graduation requirements, the school set a goal that at least 50% of ninth
graders would complete at least 5.0 credits; at least 70% of tenth graders would complete 10.5 credits;
at least 80% of eleventh graders would complete 16.0 or more credits; and at least 90% of twelfth
graders would complete 21 credits by the end of the school year.

Credit and grade level promotion data were provided for 125 of 127 students who were
enrolled for the entire school year at CEO. Of 51 ninth-grade students, 28 (54.9%) earned at least the
five credits and were promoted to the next grade level; 13 (52.0%) of 25 tenth graders earned at least
10.5 credits and were promoted; 14 (70.0%) of 20 eleventh graders received at least 16.0 credits and

were promoted; and 27 (93.1%) of 29 twelfth-grade students earned at least 21 credits and graduated
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at the end of the school year (Table 1). The school therefore met the goal for ninth- and twelfth-grade

students, but did not meet the goal for tenth- and eleventh-grade students.

Table 1
CEO Leadership Academy
High School Graduation Requirements
2011-12
Minimum Students Who Met Goal*
Grade N Number of Average Credits
Credits Earned/Accumulated N %
Required
9th 51 5.0 4.7 28 54.9%
10th 25 10.5 10.0 13 52.0%
11th 19 16.0 16.8 13 68.4%
12th 30 21 23.9 28 93.3%
Total 125 - -- 82 65.6%

*Received at least the minimum number of credits required for their grade level.

F. Twelfth-Grade College Applications and Acceptance

The CEO college coach/counselor tracks college application submissions and acceptance for
graduating students. This year, the school set a goal that all graduating students would complete
applications to at least six colleges by the end of the school year and at least 90% of graduating
students would be accepted into at least one college.*’ There were 28 graduating seniors at the end of
the school year; all 28 (100.0%) of those students completed at least six college applications, and 23

(82.1%) were accepted into at least one college.

31 Special education students were only expected to complete three applications.
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G. Assessment for New Enrollees

The CSRC requires that schools test each new student within 30 days of enrollment to
ascertain the student’s literacy and math capabilities. This year, CEO tested ninth- and tenth-grade
students within 30 days of enrollment using the Accelerated Reader and Assessment and Learning in

Knowledge Spaces (ALEKS) math assessments. Students’ basic skills levels are described below.*

1. Reading

Accelerated Reader assesses students’ progress on the acquisition of literacy skills in four areas
based on their current reading level: initial understanding, inferential comprehension, literacy analysis,
and constructing meaning. The test results in a GLE score for each student. CEO tested 120 of 123
ninth and tenth graders within 30 days of enrollment.* The average GLE for ninth-grade students
upon enrollment was 5.9 and the average GLE for tenth-grade students was 5.8. Ten (12.0%) ninth
graders were at or above grade level, and two (5.4%) tenth graders were at or above grade level based
on Accelerated Reader results (Table 2). The lowest reading level for students in both ninth- and tenth-
grade was 1.7, indicating that some youth were reading below a second-grade level at the time of the

fall test.

32 At the beginning of the school year, CEO stated that no new eleventh or twelfth graders would be accepted for enroliment
this year.

3 Two students who were enrolled at the beginning of the year were not present the day the Accelerated Reader assessment
was administered, and one student who enrolled during the second semester did not take the Accelerated Reader
assessment.
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Table 2

CEO Leadership Academy

Assessment for New Enrollees: Accelerated Reader

for 9th and 10th Graders

2011-12
. . Average Students At or Above
Grade N Minimum Maximum GLE Grade Level
GLE GLE
N %
9th 83 1.7 PHS 5.9 10 12.0%
10th 37 1.7 12.9 5.8 2 5.4%
Total 120 -- - 5.9 12 10.0%
2. Math

The ALEKS math assessment is based on the math course in which the student is enrolled.
ALEKS assesses student progress according to the standards-based content for the class. Results are
reported as percent of goal achieved at the time of the test. CEO administered the ALEKS assessment
to 122 of 123 ninth- and tenth-grade students within 30 days of enrollment.?* The minimum percent of
goal achieved by ninth- and tenth-grade students was 0.0% and the maximum was 49.0%. The

average percent of goal achieved by ninth graders was 8.5% and for tenth graders, 9.2% (Table 3).

Table 3

CEO Leadership Academy
Assessment for New Enrollees: ALEKS Math Assessment
for 9th and 10th Graders

2011-12
Grade N Minimum Percent Maximum Percent Average Percent
of Goal of Goal of Goal
9th 84 0.0% 49.0% 8.5%
10th 38 0.0% 49.0% 9.2%
Total 122 -- -- 8.7%

34 ALEKS results were not available for one student who enrolled during the second semester.
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H. Local Measures of Educational Performance

Charter schools, by their definition and nature, are autonomous schools with curricula that
reflect each school’s individual philosophy, mission, and goals. In addition to administering
standardized tests, each charter school is responsible for describing goals and expectations for its
students in the context of that school’s unique approach to education. These goals and expectations
are established by each city-chartered school at the beginning of the academic year to measure the
educational performance of its students. These local measures are useful for monitoring and reporting
progress, guiding and improving instruction, clearly expressing the expected quality of student work,
and providing evidence that students are meeting local benchmarks. The CSRC expectation is that at a

minimum, schools establish local measures in reading, writing, math, and special education.

1. Literacy

The school set a goal that all students would be assessed quarterly using the pacing plan for
reading designed by the Noble Street School in Chicago. Progress for ninth-, tenth-, and twelfth-grade
students was measured from the first-quarter to the fourth-quarter assessment; progress for eleventh-
grade students was measured from the first- to third-quarter assessment.* There were 127 students
who completed both the first- and third- or fourth-quarter assessments. Students in ninth, tenth, and
twelfth grades improved the overall average mastery percent scored between the fall and spring
assessment. Eleventh-grade students maintained the average mastery percent from the first- to third-

quarter assessment. Progress from fall to spring is described below (Table 4).

% Eleventh-grade students did not complete the fourth-quarter assessment; eleventh-grade students completed the ACT in
the spring semester instead of the fourth-quarter assessment.
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Tabl

CEO Leadership Academy
Local Measures of Academic Achievement in Literacy

el

Noble Street School Pacing Plan Aggregate Mastery Percentage

2011-12
Fall Assessment Spring Assessment
Grade N Minimum | Maximum | Average Minimum | Maximum | Average
Mastery % | Mastery % | Mastery % | Mastery % | Mastery % | Mastery %
9th 53 0.0% 90.0% 50.3% 13.0% 97.0% 55.2%
10th 24 20.0% 76.0% 44.2% 36.0% 84.0% 58.4%
11th 18 23.0% 83.0% 58.1% 17.0% 87.0% 56.9%
12th 32 24.0% 80.0% 51.1% 20.0% 88.0% 52.8%
Total 127 - -- 50.5% -- - 55.4%

Of the 53 ninth graders who completed the first- and fourth-quarter assessments, 30 (56.6%)

improved their mastery percentages between tests; 20 (83.3%) of 24 tenth graders improved their

mastery percentages; ten (55.6%) of 18 eleventh graders improved their mastery percentages; and 15

(46.9%) of 32 twelfth-grade students improved their mastery percentages from the first to the fourth

test. The overall average change in scores was 5.0% (Table 5).

Table 5

CEO Leadership Academy

Local Measures of Academic Achievement in Literacy

Noble Street School Pacing Plan Aggregate Mastery Percentage
Change in Scores from First to Fourth Quarter*

2011-12
Students Who Improved
Grade N Minimum Maximum Average Mastery %
Change Change Change
N %
9th 53 -36.0% 42.0% 5.0% 30 56.6%
10th 24 -12.0% 42.0% 14.2% 20 83.3%
11th 18 -24.0% 20.0% -1.2% 10 55.6%
12th 32 -36.0% 28.0% 1.7% 15 46.9%
Total 127 -- -- 5.0% 75 59.1%
*Third quarter for eleventh-grade students.
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2. Mathematics

The school set a goal that all students would be assessed quarterly using the pacing plan for
math designed by the Noble Street School in Chicago. Progress for ninth-, tenth-, and twelfth-grade
students was measured from the first- quarter to the fourth-quarter assessment; progress for eleventh-
grade students was measured from the first- to third-quarter assessment.* There were 124 students
who completed both the first- and third- or fourth-quarter assessments. Twelfth-grade students
improved the overall average mastery percent scored between the fall and spring assessment; the
overall average mastery percent for ninth-, tenth-, and eleventh-grade students decreased from the

fall to spring assessment. Progress from fall to spring is described below.

Table 6

CEO Leadership Academy
Local Measures of Academic Achievement in Math
Noble Street School Pacing Plan Aggregate Mastery Percentage

2011-12
Fall Assessment Spring Assessment
Grade N Minimum | Maximum | Average Minimum | Maximum | Average
Mastery % | Mastery % | Mastery % | Mastery % | Mastery % | Mastery %
9th 51 0.0% 97.0% 53.6% 10.0% 93.0% 40.5%
10th 24 20.0% 88.0% 49.1% 7.0% 83.0% 46.8%
11th 18 18.0% 80.0% 45.9% 13.0% 67.0% 37.9%
12th 31 0.0% 70.0% 25.7% 8.0% 80.0% 37.1%
Total 124 -- - 44.7% - -- 40.5%

Of the 51 ninth graders who completed the first- and fourth-quarter assessments, seven
(13.7%) improved their mastery percentages between tests, nine (37.5%) of 24 tenth graders improved

their mastery percentages, eight (44.4%) of 18 eleventh graders improved their mastery percentages,

36 Eleventh-grade students did not complete the fourth-quarter assessment; eleventh-grade students completed the ACT in
the spring semester instead of the fourth-quarter assessment.
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and 21 (67.7%) of 31 twelfth-grade students improved their mastery percentages from the first to the

fourth test. The overall average change in scores was -4.1% (Table 7).

Table 7

CEO Leadership Academy
Local Measures of Academic Achievement in Math
Noble Street School Pacing Plan Aggregate Mastery Percentage
Change in Scores from First- to Fourth-Quarter*

2011-12
Students Who Improved
Grade N Minimum Maximum Average Mastery %
Change Change Change
N %
9th 51 -48.0% 32.0% -13.2% 7 13.7%
10th 24 -27.0% 39.0% -2.3% 9 37.5%
11th 18 -41.0% 15.0% -8.0% 8 44.4%
12th 31 -20.0% 52.0% 11.4% 21 67.7%
Total 124 - - -4.1% 45 36.3%

*Third quarter for eleventh-grade students.

3. Writing Skills

To assess students’ skills in writing, at the end of the school year teachers assessed student
writing samples and assigned a score to each student. Student writing skills were assessed in six
domains: ideas and content, organization, voice, choice, sentence fluency, and conventions. Each
domain was assigned a score from zero to six. Scores in each domain were totaled. An average score
of four or more indicated that the student was proficient in writing.

Results indicated that students scored, on average, 2.9 points. Fourteen (11.5%) students

received an average score of four or more (Table 8).
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Table 8

CEO Leadership Academy
Writing Skills Based on Teacher Assessment
2011-12
- o
Grade N Writing Score % Students Met
Average Goal*
9th 53 2.8 11.3%
10th 25 3.0 8.0%
11th 16 3.0 6.3%
12th 28 29 17.9%
Total 122 29 11.5%
*Received an average score of four or more.
4, IEP Goals for Special Education Student Progress

This year, the school’s goal was that 70% of special education students would meet one or
more goals on their IEP, as assessed by the participants in their most recent annual IEP review. There
were 17 special education students at the end of the year with completed IEPs. IEPs for all 17 students
had been in effect for less than one year; therefore, progress toward meeting the goal was not

required.

. Standardized Measures of Educational Performance

The CSRC required that the WKCE be administered to all tenth-grade students in October or
November, the timeframe established by the Wisconsin DPI.*” The WKCE aligns with Wisconsin model
academic standards in reading and math. Results describe how students perform relative to these
standards. Skills are assessed as minimal, basic, proficient, or advanced. Ninth-grade students are

required to take all subtests of the EXPLORE and tenth-grade students are required to take the PLAN in

37 The WKCE is also given to students in sixth, seventh, eighth, and tenth grades. Students in fourth, eighth, and tenth grades
are also tested in language arts, science, and social studies. The state WKCE testing period for 2011-12 was October 24 -
November 23, 2011.
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the fall of the school year; eleventh-grade students are required to take the ACT by the end of the
school year; and twelfth-grade students are required to take the ACT in the fall semester. The
following sections describe student achievement on these tests.

The EXPLORE is the first in a series of two pre-ACT tests developed by ACT and is typically
administered to students in eighth or ninth grade. The EXPLORE includes sections for English, math,
reading, and science. EXPLORE scores provide information about students’ knowledge, skills, interests,
and plans. Students can use this information as they plan their high school coursework and begin
thinking about college and careers. In addition to providing a score for each section, the EXPLORE
provides a composite score for each student that reflects all the areas tested. Students can score
between one and 25 on each section of the test; the composite score, which also ranges from one to
25, is an average of the scores from all four of the subtests.*

The PLAN, the second in the series of pre-ACT tests, is generally taken in tenth grade as a
follow-up to the EXPLORE. Like the EXPLORE, the PLAN includes sections for English, math, reading,
and science. Results of the PLAN can be used as a guidance tool for students planning to attend
college or join the workforce following graduation. It has also been shown to be a predictor of student
success on the ACT. Students can score between one and 32 on each section of the test; the
composite score, which also ranges from one to 32, is an average of the scores from all four of the
subtests.*

In addition to providing information about students’ skill levels in reading, math, English, and
science, scores from the EXPLORE, PLAN, and ACT from consecutive years can be used to gauge
student progress toward college readiness. ACT conducted a study to determine the relationship

between scores on the EXPLORE, PLAN, and ACT with success in college courses. Based on that

3 Information found at http://actstudent.org/explore/index.html, July 2008.

% Information found at http://www.act.org/plan, July 2008.
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research, ACT set minimum scores on the English, math, reading, and science subtests for the
EXPLORE, PLAN, and ACT that serve as benchmarks for success in college-level English composition,
algebra, social sciences, and biology. Students who reach the benchmark or higher on the EXPLORE as
ninth graders, the PLAN as tenth graders, and the ACT as eleventh or twelfth graders have a 50%
chance of receiving at least a B in those college courses. Table 9 shows ACT’s benchmark scores for
each subtest on the EXPLORE and PLAN.* ACT does not publish composite benchmark scores for the
EXPLORE and PLAN. CRC created composite benchmark scores for these tests by averaging the

benchmark scores from the four subtests. The ACT composite benchmark was created and published

by ACT.
Table 9
CEO Leadership Academy
ACT College Readiness Benchmarks for the EXPLORE, PLAN, and ACT
EXPLORE PLAN ACT
Subtest Benchmarks Benchmarks Benchmarks
(9th Grade) (10th Grade) (11th Grade)
English 14 15 18
Math 18 19 22
Reading 16 17 21
Science 20 21 24
Composite 17 18 21.25

The following sections describe results for students relative to these benchmarks.

40 For more information, see the ACT EXPLORE Technical Manual online at http://www.act.org/explore/pdf/TechManual.pdf.
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1. Standardized Tests for Ninth-Grade Students

All 76 ninth-grade students enrolled in the fall of the school year completed the EXPLORE.*'
Forty-one of those students also completed the EXPLORE in the spring of 2012. CEO provided
EXPLORE scores for each section of the test, as well as a composite score, for each test administration.
CRC examined test scores from each test administration and then calculated changes in scores
between tests. Table 10 shows the minimum, maximum, and average scores for students at the time
of the fall 2011 and the spring 2012 assessments. As shown, the average score on the English, reading,
math, and science tests, as well as the average composite score, increased at least one point between
assessments. Additionally, the number of students at or above the benchmark for each test increased

between the fall and the spring for the English, math, and reading tests.

Table 10

CEO Leadership Academy
Standardized Measures of Academic Achievement: EXPLORE for 9th Graders
Minimum, Maximum, and Average Scores
and Percentage of Students at or Above College Readiness Benchmarks
Fall 2011 and Spring 2012

(N=41)*
Students at or Above
Subtest Minimum Maximum Average Benchmark
N %

Fall 2011
English 5.0 23.0 12.1 12 29.3%
Math 3.0 19.0 11.9 3 7.3%
Reading 7.0 21.0 11.8 3 7.3%
Science 7.0 19.0 13.9 0 0.0%
Composite** 7.0 20.0 12.6 4 9.8%

41 Thirteen of the 76 ninth-grade students enrolled in the fall of 2011 were close to becoming tenth graders when the
EXPLORE and PLAN were administered. Therefore, to ensure that these students did not fall behind their tenth-grade peers,
they completed the PLAN rather than the EXPLORE.
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Table 10

CEO Leadership Academy
Standardized Measures of Academic Achievement: EXPLORE for 9th Graders
Minimum, Maximum, and Average Scores
and Percentage of Students at or Above College Readiness Benchmarks
Fall 2011 and Spring 2012

(N=41)*
Students at or Above
Subtest Minimum Maximum Average Benchmark
N %
Spring 2012
English 7.0 25.0 14.3 24 58.5%
Math 7.0 250 134 4 9.8%
Reading 8.0 25.0 15.6 10 24.4%
Science 11.0 25.0 15.6 3 7.3%
Composite** 9.0 23.0 15.0 12 29.3%

*Includes only students who completed the fall 2011 and spring 2012 EXPLORE.

**Note that ACT does not publish composite benchmark scores for the EXPLORE and PLAN. CRC created composite
benchmark scores by averaging the benchmarks from the four subtests. The composite benchmark score for the ACT was
published by ACT.

CRC also examined student progress from the fall 2011 to the spring 2012 EXPLORE for
students who took both tests. On average, ninth graders increased their English scores by 3.3 points,
their math scores by 2.5 points, reading scores by 1.6 points, science scores by 1.8 points, and their
composite scores by 2.3 points between fall and spring. The following sections describe progress for
students who were at or above the benchmark on each of the four subtests and the composite score
at the time of the fall 2011 EXPLORE and then progress for the students who were below benchmarks
at the time of the fall 2011 EXPLORE. The school’s goal was that at least 75% of students scoring at or
above benchmark on any of the subtests or the composite score would remain at or above benchmark
on the spring test, and that at least 50% of students below benchmark on any of the subtests or the
composite score would either reach benchmark or improve their scores by at least one point from fall

to spring.
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a. Students at or Above Benchmarks on the Fall 2011 EXPLORE Subtests

CRC first examined scores for students who were at or above the college readiness
benchmarks on the fall 2011 EXPLORE. Of the 12 students at or above benchmark on the fall English
subtest, 11 (91.7%) remained at or above benchmark on the spring test (Table 11). In order to protect
student identity, CRC does not report results for cohorts with fewer than 10 students. Due to the small
number of students who were at or above benchmark on the math, reading, and science subtests, as

well as the composite score, CRC could not include results in this report.

Table 11

CEO Leadership Academy
Fall 2011 to Spring 2012 Progress
for Students at or Above Benchmarks on the Fall 2011 EXPLORE

(N=41)
Students at or Above | Students Who Remained at
Students Below Benchmark
Benchmark on the or Above Benchmark on the
on the EXPLORE
Subtest EXPLORE EXPLORE .
. Spring 2012
Fall 2011 Spring 2012
N % N % N %
English 12 29.3% 11 91.7% 1 8.3%
Math 3 7.3% Cannot report due to N size Cannot report due to N size
Reading 3 7.3% Cannot report due to N size Cannot report due to N size
Science 0 0.0% Cannot report due to N size Cannot report due to N size
Composite* 4 9.8% Cannot report due to N size Cannot report due to N size

*Note that ACT does not publish composite benchmark scores for the EXPLORE and PLAN. CRC created composite
benchmark scores by averaging the benchmarks from the four subtests. The composite benchmark score for the ACT was
published by ACT.

b. Students Below Benchmarks on the Fall 2011 EXPLORE Subtests

Next, CRC examined progress for students below benchmarks on each of the fall 2011
EXPLORE subtests. As Table 12 illustrates, 29 (70.7%) of the 41 students who took the fall 2011 and
spring 2012 EXPLORE scored below the benchmark on the English subtest. At the time of the spring

2012 test, 13 (44.8%) of those students reached the benchmark and 10 (34.5%) had improved their
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scores by at least one point. Two (5.3%) of the 38 students below the benchmark on the fall 2011 math

test reached benchmark by the spring test, and 27 (71.1%) had improved their scale scores by at least

one point from the fall to the spring. Seven (18.4%) of the 38 students below benchmark in reading

reached benchmark by the spring test and 15 (39.5%) students improved their reading scores

between tests. In science, three (7.3%) of the 41 students below benchmark in fall 2011 reached

benchmark by the time of the spring test and 22 (53.7%) students increased their scale scores

between tests. Thirty-seven students scored below a 17 on the fall 2011 EXPLORE; by the time of the

spring test, eight (21.6%) of the students had reached benchmark, and 21 (56.8%) had improved their

scores by at least one point.

Table 12

CEO Leadership Academy
Fall 2011 to Spring 2012 Progress for Students
Below Benchmarks on the Fall 2011 EXPLORE

Students Who Did
Students Below Students Who Not Achieve Overall Proaress of
Benchmark on the Achieved Benchmark But Students gelow
EXPLORE Benchmark on the Increased at Least Benchmark on Fall
Subtest Fall 2011 EXPLORE One Point on the 2011 EXPLORE
(N=41) Spring 2012 EXPLORE
Spring 2012
N % N % N % N %
English 29 70.7% 13 44.8% 10 34.5% 23 79.3%
Math 38 92.7% 2 5.3% 27 71.1% 29 76.3%
Reading 38 92.7% 7 18.4% 15 39.5% 22 57.9%
Science 41 100.0% 3 7.3% 22 53.7% 25 61.0%
Composite* 37 90.2% 8 21.6% 21 56.8% 29 78.4%

*Note that ACT does not publish composite benchmark scores for the EXPLORE and PLAN. CRC created composite
benchmark scores by averaging the benchmarks from the four subtests. The composite benchmark score for the ACT was

published by ACT.
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2. Standardized Tests for Tenth Graders

a. PLAN

There were 37 students enrolled as tenth graders in the fall of 2011; all 37 completed the
PLAN.*> Twenty-nine CEO students completed the PLAN in the fall and spring of the school year. CRC
examined test scores from each test administration and then calculated changes in scores between
tests. Table 13 shows the minimum, maximum, and average scores for students at the time of the fall
2011 and the spring 2012 assessments. As shown, the average scale scores for the English and reading
subtests, as well as the composite score increased between assessments. The average score decreased

slightly for the reading and science subtests.

Table 13

CEO Leadership Academy
Standardized Measures of Academic Achievement: PLAN for 10th Graders
Minimum, Maximum, and Average Scores
and Percentage of Students at or Above College Readiness Benchmarks
Fall 2011 and Spring 2012

(N =29)*
Students at or
Above
Subtest Minimum Maximum Average Benchmark
N %
Fall 2011
English 7.0 25.0 13.0 7 24.1%
Math 3.0 220 14.1 2 6.9%
Reading 7.0 18.0 13.2 4 13.8%
Science 12.0 20.0 15.2 0 0.0%
Composite** 11.0 21.0 14.0 1 3.4%
Spring 2012
English 2.0 26.0 13.7 10 34.5%
Math 6.0 29.0 15.0 4 13.8%

%2 Seven of the 37 students enrolled in the tenth grade in the fall of 2011 were close to becoming eleventh graders when the
PLAN and ACT were administered. To ensure that these students did not fall behind their eleventh-grade peers, they
completed the ACT rather than the PLAN in the fall of 2011.
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Table 13

CEO Leadership Academy
Standardized Measures of Academic Achievement: PLAN for 10th Graders
Minimum, Maximum, and Average Scores
and Percentage of Students at or Above College Readiness Benchmarks
Fall 2011 and Spring 2012

(N =29)*
Students at or
Above

Subtest Minimum Maximum Average Benchmark

N %
Reading 8.0 19.0 13.1 3 10.3%
Science 10.0 19.0 14.9 0 0.0%
Composite** 11.0 22.0 14.3 2 6.9%

*Includes only students who completed both the fall 2011 and spring 2012 PLAN.

**Note that ACT does not publish composite benchmark scores for the EXPLORE and PLAN. CRC created composite
benchmark scores by averaging the benchmarks from the four subtests. The composite benchmark score for the ACT was
published by ACT.

CRC also examined student progress from the fall 2011 to the spring 2012 PLAN for students
who took both tests. On average, tenth-grade students increased their English scores by 0.7 points,
their math scores by 0.9 points, and their composite scores by 0.4 points between fall and spring.
Average scores on the reading test decreased 0.3 points, and science scores decreased 0.3 points from
fall to spring. The following sections describe progress for students who were at or above the
benchmark on each of the four subtests at the time of the fall 2011 PLAN plus progress for the

students who were below benchmark on the four subtests at the time of the fall 2011 PLAN.

i. Students at or Above Benchmarks on the Fall 2011 PLAN Subtests

CRC first examined scores for students who were at or above the college readiness
benchmarks on the fall 2011 PLAN. In order to protect student identity, CRC does not report results for
cohorts with fewer than 10 students. Therefore, due to the small number of students who were at or

above benchmarks on the fall PLAN tests, CRC could not include results in this report.
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Table 14

CEO Leadership Academy
Fall 2011 to Spring 2012 Progress for
Students at or Above Benchmarks on the Fall 2011 PLAN

(N=29)
Students at or Above Students Who Remained Students Below
Benchmark on the PLAN ator Ab(:\;ee?,ir;cl\ll\mark °" | Benchmark on the PLAN
Subtest Fall 2011 Spring 2012 Spring 2012

N % N % N %
English 7 24.1% Cannot report due to N size | Cannot report due to N size
Math 2 6.9% Cannot report due to N size | Cannot report due to N size
Reading 4 13.8% Cannot report due to N size | Cannot report due to N size
Science 0 0.0% Cannot report due to N size | Cannot report due to N size
Composite* 1 3.4% Cannot report due to N size | Cannot report due to N size

*Note that ACT does not publish composite benchmark scores for the EXPLORE and PLAN. CRC created composite
benchmark scores by averaging the benchmarks from the four subtests. The composite benchmark score for the ACT was

published by ACT.

ii.

Students Below Benchmarks on the Fall 2011 PLAN Subtests

Next, CRC examined progress for students below benchmarks on each of the fall 2011 PLAN

subtests. As Table 15 illustrates, 22 (75.9%) of the 29 students who took the fall 2011 and spring 2012

PLAN scored below the benchmark on the English subtest. At the time of the spring 2012 test, five

(22.7%) of those students reached the benchmark and eight (36.4%) had improved their scores by at

least one point. Three (11.1%) of the 27 students below the benchmark on the fall math test reached

benchmark and 11 (40.7%) improved their scale scores by at least one point from the fall to the spring.

One (4.0%) of the 25 students below benchmark in reading reached benchmark, and 10 (40.0%) had

improved their reading scores by the spring test. Of 29 students below benchmark in science on the

fall test, none reached benchmark by the time of the spring test but 12 (41.4%) increased their scale

scores between tests. Finally, 28 (96.6%) students were below the composite benchmark at the time of
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the fall test; by the time of the spring test, one (3.6%) of those students had reached benchmark and

11 (39.3%) students improved their scores by at least one point.

Table 15

CEO Leadership Academy

Fall 2011 to Spring 2012 Progress

for Students Below Benchmarks on the Fall 2011 PLAN

Students Who Did
Students Below Students Who Not Achieve Overall Proaress of
Benchmark on the Achieved Benchmark But 9
Students Below
PLAN Benchmark on the Increased at Least Benchmark on Fall
Subtest Fall 2011 PLAN One Point on the 2011 PLAN
(N=29) Spring 2012 PLAN
Spring 2012
N % N % N % N %

English 22 75.9% 5 22.7% 8 36.4% 13 59.1%
Math 27 93.1% 3 11.1% 1 40.7% 14 51.9%
Reading 25 86.2% 1 4.0% 10 40.0% 1 44.0%
Science 29 100.0% 0 0.0% 12 41.4% 12 41.4%
Composite* 28 96.6% 1 3.6% 11 39.3% 12 42.9%

*Note that ACT does not publish composite benchmark scores for the EXPLORE and PLAN. CRC created composite
benchmark scores by averaging the benchmarks from the four subtests. The composite benchmark score for the ACT was

published by ACT.

https://sharepoint.nccdcrc.org/Projects/Project Documents/USA/Wisconsin/508WI_Milw/2011-12/CEO/CEO 2011-12 Yr 1 FINAL.docx

39

© 2012 by NCCD, All Rights Reserved




b. WKCE for Tenth Graders

In October 2011, 44 tenth graders were given the WKCE. Four (9.1%) students scored
advanced, and 12 (27.3%) scored proficient in reading; one (2.3%) scored advanced, and six (13.6%)
scored proficient in language arts; and one (2.3%) student scored advanced, and eight (18.2%) scored

proficient in math. Results are illustrated in Figure 3.

Figure 3
CEO Leadership Academy
WKCE Proficiency Levels for 10th Graders
2011-12
100.0% 7 4 (9.1%) 1 (2.3%) 1 (2.3%)
6 (13.6%)
8 (18.2%)
80.0% 1 12 (27.3%)
13 (29.5%)
60.0%
40.0% 19 (43.2%) 34 (77.3%)
22 (50.0%)
20.0% -
9 (20.5%)
0.0% 3 (6.8%)
Reading Language Arts Math
H Minimal OBasic B Proficient B Advanced
N =44
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3. Standardized Tests for Eleventh and Twelfth Graders

The final CSRC expectation was that all eleventh and twelfth graders will have taken the ACT
or SAT during the year. Eleventh graders were to have taken the test by the end of the school year.
Twelfth graders who had not taken the test as eleventh graders were to have taken the test in the fall
of 2011.

This year, 32 twelfth graders were enrolled in the fall semester; all 32 students took the ACT.
There were 19 eleventh graders who were enrolled at the end of the year and therefore should have
taken the test in either the fall or spring semester; all 19 students completed the ACT during at least
one of the test administrations. This meets the CSRC expectation that all eleventh and twelfth graders
take the ACT or SAT.

ACT composite scores were available for all 49 eleventh- and twelfth-grade students enrolled
at the end of the school year.”* Composite ACT scores for eleventh graders ranged from 13.0 to 24.0,
with an average of 16.1. ACT scores for twelfth graders ranged from 11.0 to 18.0, with an average of

14.3. Overall, eleventh and twelfth graders scored, on average, 15.0 points on the ACT composite

(Table 16).
Table 16
CEO Leadership Academy
Composite ACT Scores for 11th and 12th Graders
2011-12
Grade Minimum Maximum Average

11th (N=19) 13 24 16.1
12th (N =30) 11 18 14.3
Total (N =49) -- - 15.0

43 Of the 32 twelfth graders enrolled during the fall semester, 30 were still enrolled at the end of the year.
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J. Multiple-Year Student Progress

Year-to-year progress is measured by comparing scores on standardized tests from one year to
the next. Progress toward college readiness from ninth to tenth grade is assessed using benchmarks
from the EXPLORE and PLAN tests, and progress from tenth to eleventh grade is assessed using
benchmarks from the PLAN to the ACT test. The CSRC requires that multiple-year progress be reported
for students who met proficiency-level expectations (i.e., scored at proficient or advanced levels) and
for those students who did not meet proficiency-level expectations (i.e., tested at minimal or basic
levels) in the 2010-11 school year.

Although CEO was in the first year of its charter with the City of Milwaukee, EXPLORE and
PLAN data were available for the 2010-11 school year, so year-to-year progress could be measured
and included in this report. Because this is the school’s first year as a City of Milwaukee charter school,
year-to-year expectations do not apply. These data will be used only as a baseline measure for

subsequent years.

1. Progress From the Fall 2010 EXPLORE to the Fall 2011 PLAN

Students in ninth grade at CEO during the 2010-11 school year took the EXPLORE in the fall
and again in the spring semester. Those same ninth-grade students who were enrolled as tenth
graders at CEO during 2011-12 took the PLAN during the fall and spring semesters of that year.
Students, parents, and teachers can use scores from each year to determine areas in which students
may need additional assistance.

Using raw scores and the minimum benchmark scores for each subject area (shown in Table 9)
on the EXPLORE, CRC examined student progress from ninth to tenth grade. There were 29 CEO
students who took the EXPLORE in the fall of 2010 as ninth graders and the PLAN in the fall of 2011 as
tenth graders. On average, students who completed both tests improved their English scores by 1.8
points, their math scores by 2.0 points, reading scores by 0.8 points, science scores by 0.1 points, and

their composite scores by 1.2 points between the EXPLORE and PLAN.
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Of the 29 students who completed both tests, six (20.7%) were at or above the English

benchmark, one (3.4%) student was at or above the benchmark in math, four (13.8%) were at or above

the reading benchmark, and none of the students were at or above the benchmark for math or

science at the time of the fall 2010 EXPLORE (Table 17). Two (6.9%) students achieved a composite

score of 17 or more. The following sections describe progress for students who were at or above the

EXPLORE benchmark for each test as well as students who were below the benchmark at the time of

the fall 2010 test.

a. Students at or Above Benchmarks on the EXPLORE Subtests

CRC first examined scores for students who were at or above benchmarks on the fall 2010

EXPLORE. The English and reading subtests were the only ones in which students reached

benchmarks. In order to protect student identity, CRC does not report results for cohorts with fewer

than 10 students. Therefore, due to the small number of students who were at or above benchmark,

CRC could not include results in this report.

Table 17

Progress for Students at or Above Benchmarks on the Fall 2010 EXPLORE

(N =29)
Students at or Above Students Who Remained
Students Below
Benchmark on the at or Above Benchmark on
o h Benchmark on the PLAN
Subtest EXPLORE the PLAN Fall 2011
Fall 2010 Fall 2011
N % N % N %
English 6 20.7% Cannot report due to N size | Cannot report due to N size
Math 1 3.4% Cannot report due to N size | Cannot report due to N size
Reading 4 13.8% Cannot report due to N size | Cannot report due to N size
Science 0 0.0% N/A N/A
Composite* 2 6.9% Cannot report due to N size | Cannot report due to N size

*Note that ACT does not publish composite benchmark scores for the EXPLORE and PLAN. CRC created composite
benchmark scores by averaging the benchmarks from the four subtests. The composite benchmark score for the ACT was

published by ACT.
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b. Students Below Benchmarks on the EXPLORE Subtests

Next, CRC examined progress for students below benchmarks on each of the fall 2010
EXPLORE subtests. As Table 18 illustrates, 23 (79.3%) of the 29 students who took the EXPLORE and
PLAN scored below the benchmark on the EXPLORE English subtest. At the time of the fall 2011 PLAN,
five (21.7%) of those students reached the benchmark, and 12 (52.2%) had improved their scores by at
least one point. Two (7.1%) of the students below benchmark in math reached benchmark, and
16 (57.1%) of the 28 students had improved their math scores between the EXPLORE and PLAN. Four
(16.0%) of the 25 students below the benchmark on the fall 2010 EXPLORE reading test reached
benchmark by the fall 2011 PLAN and 11 (44.0%) had improved their scale scores by at least one point
from the EXPLORE to the PLAN. None of the 29 students below benchmark in science on the fall 2010
EXPLORE reached benchmark by the time of the fall 2011 PLAN, but 11 (37.9%) students increased
their scale scores between tests. One (3.7%) student who received a composite score below 17 on the
EXPLORE received an 18 or higher on the PLAN and 17 (63.0%) students improved their composite

scores by at least one point.
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Table 18
CEO Leadership Academy
Year-to-Year Student Progress: EXPLORE to PLAN
Progress for Students Below Benchmarks on the Fall 2010 EXPLORE
(N=29)
Students Who Did
Students Below Students Who Not Achieve Overall Proaress of
Benchmark on the Achieved Benchmark But Students gelow
EXPLORE Benchmark on the Increased at Least Benchmark on Fall
Subtest Fall 2010 PLAN One Point on the 2010 EXPLORE
(N=29) Fall 2011 PLAN
Fall 2011*
N % N % N % N %
English 23 79.3% 5 21.7% 12 52.2% 17 73.9%
Math 28 96.6% 2 7.1% 16 57.1% 18 64.3%
Reading 25 86.2% 4 16.0% 11 44.0% 15 60.0%
Science 29 100.0% 0 0.0% 11 37.9% 1 37.9%
Composite** 27 93.1% 1 3.7% 17 63.0% 18 66.7%

*Scores on the EXPLORE and PLAN are scaled so that a score on the EXPLORE represents the same level of skill as the same
score on the PLAN. Therefore, a score increase in one subject from the EXPLORE to the PLAN demonstrates progress in that
subject area from one year to the next.

**Note that ACT does not publish composite benchmark scores for the EXPLORE and PLAN. CRC created composite
benchmark scores by averaging the benchmarks from the four subtests. The composite benchmark score for the ACT was
published by ACT.

2. Progress From the PLAN to the ACT

Students in tenth grade at CEO during the 2009-10 and 2010-11 school years took the PLAN
in the fall and spring semesters. Those same tenth-grade students who were enrolled as eleventh or
twelfth graders at CEO during the 2011-12 school year took the ACT during the fall or spring semester.

Using raw scores and the minimum benchmark scores for each subject area (shown in Table 9)
on the PLAN, CRC examined student progress from tenth to eleventh or from tenth to twelfth grade.
There were 43 CEO students who took the PLAN in the fall of 2009 or 2010 as tenth graders and the
ACT during the 2011-12 school year as eleventh or twelfth graders. On average, students improved
their English scores by 1.1 points, their math scores by 1.5 points, reading scores by 1.4 points, science

scores by 0.5 points, and composite scores by 1.1 points between the PLAN and the ACT.
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Of the 43 students who took both tests, 12 (27.9%) were at or above the English benchmark,
none of the students were at or above the math or sciences benchmarks, and six (14.0%) students
were at or above the reading benchmark. (Table 19). One (2.3%) students was at or above the PLAN
composite benchmark (i.e., 18 or higher). The following sections describe progress for students who
were at or above the PLAN benchmark for each test as well as students who were below the

benchmark at the time of the fall 2009 or 2010 test.

a. Students At or Above Benchmarks on the Fall 2009 or 2010 PLAN Subtests

CRC first examined scores for students who were at or above the English benchmark on the
fall 2009 or 2010 PLAN. There were 12 students at or above the PLAN English benchmark; five (41.7%)
of those students remained at or above the English benchmark on the 2011-12 ACT. In order to
protect student identity, CRC does not report results for cohorts with fewer than 10 students.
Therefore, due to the small number of students who were at or above benchmark on the fall 2009 or

2010 PLAN reading test and the composite score, CRC could not include results in this report.

Table 19

CEO Leadership Academy
Year-to-Year Student Progress: PLAN to ACT Results
for Students at or Above Benchmarks on the Fall 2009 or 2010 PLAN

(N=43)
Students at or Above | Students Who Remained at
Students Below Benchmark
Benchmark on the or Above Benchmark on the
on the ACT
Subtest PLAN ACT 2011-12
Fall 2009/2010 2011-12
N % N % N %
English 12 27.9% 5 41.7% 7 58.3%
Math 0 0.0% NA NA
Reading 6 14.0% Cannot report due to N size Cannot report due to N size
Science 0 0.0% NA NA
Composite* 1 2.3% Cannot report due to N size Cannot report due to N size

*Note that ACT does not publish composite benchmark scores for the EXPLORE and PLAN. CRC created composite
benchmark scores by averaging the benchmarks from the four subtests. The composite benchmark score for the ACT was
published by ACT.
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b. Students Below Benchmarks on the Fall 2009 or 2010 PLAN Subtests

Next, CRC examined progress for students below benchmarks on each of the fall 2009 or 2010
PLAN subtests. As Table 20 illustrates, 31 of 43 students who took the PLAN and ACT scored below the
benchmark on the PLAN English subtest. At the time of the 2011-12 ACT, one (3.2%) of those students
reached the benchmark, and 17 (54.8%) improved their scores by at least one point. One (2.3%) of the
43 students below the benchmark on the fall 2009 or 2010 PLAN math test reached benchmark by the
2011-12 ACT, and 25 (58.1%) improved their scale scores by at least one point from the PLAN to the
ACT. One (2.7%) of the 37 students below benchmark in reading reached benchmark, and 21 (56.8%)
improved their reading scores at least one point between the PLAN and ACT. None of the 43 students
below benchmark in science on the fall PLAN reached benchmark by the time of the ACT, but 21
(48.8%) students increased their scale scores between tests. Finally, of the 42 students below the
composite benchmark, none reached benchmark (21 or more) on the ACT, but 24 (57.1%) increased

their composite scores by one or more points between the PLAN and the ACT.
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Table 20
CEO Leadership Academy
Year-to-Year Student Progress: PLAN to ACT
Progress for Students Below Benchmarks on the Fall 2009 or 2010 PLAN
Students Who Did
Students Below Students Who Not Achieve Overall Proaress of
Benchmark on the Achieved Benchmark But g
Students Below
PLAN Benchmark on the Increased at Least Benchmark on Fall
Subtest Fall 2009/2010 ACT One Point on the 2009/2010 PLAN
(N=43) 2011-12 ACT
2011-12
N % N % N % N %
English 31 72.1% 1 3.2% 17 54.8% 18 58.1%
Math 43 100.0% 1 2.3% 25 58.1% 26 60.5%
Reading 37 86.0% 1 2.7% 21 56.8% 22 59.5%
Science 43 100.0% 0 0.0% 21 48.8% 21 48.8%
Composite** 42 97.7% 0 0.0% 24 57.1% 24 57.1%

Note: Scores on the PLAN and ACT are scaled so that a score on the PLAN represents the same level of skill as the same score
on the ACT. Therefore, a score increase in one subject from the PLAN to the ACT demonstrates progress in that subject area
from one year to the next.

**Note that ACT does not publish composite benchmark scores for the EXPLORE and PLAN. CRC created composite
benchmark scores by averaging the benchmarks from the four subtests. The composite benchmark score for the ACT was
published by ACT.

K. School Scorecard

In the 2009-10 school year, the CSRC piloted a scorecard for each school that it charters. The
scorecard includes multiple measures of student academic progress such as performance on
standardized tests and local measures, as well as point-in-time academic achievement and
engagement elements such as attendance and student and teacher retention and return. The score
provides a summary indicator of school performance. In addition, the CSRC intends to examine
scorecard results from all city-chartered schools over the past three years and establish policies that
will guide decisions about contract renewal, probationary status, and school closure.

The school scored 59.1% on the scorecard this year.
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L. Annual Review of the School’s Adequate Yearly Progress

Since passage of No Child Left Behind (NCLB), school performance in Wisconsin has been
measured by Adequate Yearly Progress (AYP). AYP consists of four objectives: test participation,
graduation rate or attendance rate, and achieving a designated proficiency rate on two academic
indicators—reading and mathematics.

In July 2012, State Superintendent Tony Evers announced that Wisconsin’s request for waivers
from certain provisions of NCLB, including the AYP designation, was approved by the US Department
of Education. AYP will be replaced with an alternate school progress indicator as part of a larger
accountability system developed by the Wisconsin Department of Public Instruction (DPI), which goes
into effect in the 2012-13 school year. Therefore, there is no AYP determination for 2011-12 as the
department transitions to the new accountability system. For more information please see the DPI

website: http://dpi.wi.gov/oea/acct/accountability.html.
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IV. SUMMARY AND RECOMMENDATIONS

This report covers the first year of CEOQ’s operation as a City of Milwaukee charter school. The
school has met all provisions of its contract with the City of Milwaukee and the subsequent
requirements of the CSRC.* The school scored 59.1% on the scorecard this year.

Because this is CEO'’s first year of operation as a city charter school and it met all of its contract
requirements, CRC recommends that CEO continue regular, annual academic monitoring and
reporting. However, the school received a scorecard percentage of only 59.1%; therefore, special
attention should be given at the end of the 2012-13 school year to track the improvement of the
school on the scorecard and other outcomes reported in the trend data section of these reports before

making a recommendation for its third year of operation.

44 One contract provision was significantly met.
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Appendix A

Contract Compliance Chart
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CEO Leadership Academy

Overview of Compliance for Education-Related Contract Provisions

2011-12
Section of Report Contract Provision Met
Education-Related Contract Provision Reference or
Contract
Page Not Met?
Section |, B Descript.ion of educational program; student | pp. 2-5and Met
population served. pp. 15-18
. Charter school operation under the days
section |,V and hours indicated in its calendar. ’ pp-8-9 Met
Section |, C Educational methods. pp. 2-5 Met
Administration of required standardized
) tests:
Section |, D pp. 29-40 Met
Grades 9th through 12th
All new high school students tested within
Section |, D 30 days of first day of attendance in reading | pp. 23-24 Substantially met*
and math.
Section |, D Written annual plan for graduation. pp. 20-21 Met
Academic criteria #1: Maintain local
Section |, D measures, showing 'pupil growt.h in . bp. 25-29 Met
demonstrating curricular goals in reading,
math, writing, and special education goals.
Academic criteria #2: Year-to-year
achievement measure for grades 9th
through 12th:
a. Atleast 75% of students at benchmark a. p.43 a. NA%
in any of the subject areas or the
composite score on the EXPLORE will
Section |, D maintain that status on the PLAN; and
b. Atleast 75% of students at benchmark
in any of the subject areas or the b. p.46 b. NAY
composite score on the PLAN will
maintain that status on the ACT.

4 Accelerated Reader test results were not available for two ninth- or tenth-grade students enrolled at CEO at the beginning
of the school year because they were not present or available at the time of the testing; ALEKS and Accelerated Reader
results were missing for one student who enrolled during the second semester.

46 This was CEQ's first year as a City of Milwaukee charter school; therefore, year-to-year progress measures do not apply.
Because of CEO’s ongoing relationship with CRC prior to becoming a city charter, year-to-year progress analysis was
completed; however, due to the small number of students at or above the benchmark on the EXPLORE test, results were not
included in this report.

47 This was CEOQ's first year as a City of Milwaukee charter school; therefore, year-to-year progress measures do not apply.
Because of CEO’s ongoing relationship with CRC prior to becoming a city charter, PLAN to ACT progress analysis was
completed; five (41.7%) of the 12 students at or above benchmark on the PLAN English test maintained benchmark at the
time of the ACT. Due to the small number of students at or above the benchmark on the rest of the PLAN tests, results were
not included in this report.
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CEO Leadership Academy

Overview of Compliance for Education-Related Contract Provisions

2011-12

Section of Report Contract Provision Met

Education-Related Contract Provision Reference or
Contract

Page Not Met?

Section |, E Parental involvement. pp.9-10 Met
Section |, F Instru.ctlonal staff hold a DPI license or 0.8 Met

permit to teach.

. Pupil database information, including
sectionl, | special education needs students. pp.15-17 Met
Section |, K Discipline procedures. pp.11-13 Met
A2 © 2012 by NCCD, All Rights Reserved
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Appendix B

Outcome Measures Agreement Memo
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Student Learning Memorandum for CEO

To: Children’s Research Center and Charter School Review Committee
From: CEO Leadership Academy

Re: Learning Memo for the 2011-12 Academic Year

Date: September 20, 2011

Note: This memorandum of understanding includes the minimum measurable outcomes required by the
City of Milwaukee Charter School Review Committee (CSRC). It also describes outcomes defined by the
school to monitor and report students’ academic progress. These outcomes have been defined by the
leadership and/or staff at the school in consultation with staff from Children’s Research Center (CRC)
and the CSRC. Data will be provided to CRC, the monitoring agent contracted by the City of Milwaukee
CSRC. Data will be reported in a spreadsheet or database that includes each student’s Wisconsin student
number (WSN). CRC requests electronic submission of mid-year data on January 27, 2012 and year-end
data on the fifth day following the last day of student attendance for the academic year, or June 22, 2012.
Additionally, paper test printouts or data directly from the test publisher will be provided to CRC for all
standardized tests.

The school will record student data in the PowerSchool (PS) database and/or Excel spreadsheets. The
school will be able to generate a student roster in a usable data file format that lists all students enrolled at
any time during the school year. The roster will include student name, local student ID number, WSN,
enrollment date, withdrawal date and reason, grade level, gender, race/ethnicity, free/reduced lunch
eligibility, special education status, and, if applicable, disability type.*®

Enrollment
The school will record enrollment dates for every student by WSN. Upon admission, individual student
information and actual enrollment date will be added to the school’s PS database.

Termination/Withdrawal

The date and reason for every student leaving the school will be determined, and an exit date will be
recorded in the school’s PS database. Information will include the date of withdrawal/ termination and the
reason why the student left the school, such as expelled, dropped out, moved, transportation issues,
dissatisfaction with the school, etc. If a student is expelled, the database will include a reason for the
expulsion.

Attendance

The school will maintain appropriate attendance records. These records need to include student data on
excused absences, unexcused absences, in-school suspensions, and out-of-school suspensions. Attendance
data will include WSN for each student. CEO will achieve an attendance rate of at least 90%. Students
will be marked present for the day if they attend four of the six instructional periods for that day.

Parent/Guardian Participation

At least 85% of parents for the students enrolled for the entire year will participate in one of two
scheduled parent-teacher conferences held in November and March of this school year. The WSN;
student name; date of each conference; and whether the conference was held at the school, via phone, or
at the student’s home or other designated location will be recorded in a database or spreadsheet.

Special Education Needs Students

“8 1f a student’s actual grade level differs from the grade level calculated by and stored in the school’s database, the student’s
actual grade level should also be reported.
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The school will maintain updated records on all students evaluated and eligible for special education
services, including date of the most recent individualized education program (IEP) team eligibility
evaluation; evaluation results including if the student was ineligible; and if eligible, the disability type,
IEP completion date, parent participation in IEP, number of IEP goals, IEP annual review dates, number
of IEP goals achieved at the annual review, and planned date for the next evaluation/eligibility
assessment.

High School Graduation Plan

A high school graduation plan will be developed for all students (ninth through twelfth grade) by the end
of their first semester of enrollment at the school. Each student will incorporate the following into his/her
high school graduation plan.

. Information regarding the student’s post-secondary plans.

. A schedule reflecting plans for completing four credits each in English and mathematics;
three credits each in science and social studies; and two credits each in foreign language
and other electives.

. Evidence of parent/guardian/family involvement. Involvement means that by the end of
each semester, a letter will be submitted to the parents reviewing their child’s credit
acquisition status and describing what steps their child needs to take to graduate with
his/her class and prepare for post-secondary enrollment. In addition, the college
coach/counselor will request a parental signature on the formal transcript review
document.

For ninth through twelfth grades, student schedules will be reviewed by the college coach/counselor by

the end of the school year to determine if the student is on track toward earning credits, and whether or

not the student will need to pursue credit recovery activities to maintain consistent progress toward high
school graduation and post-secondary enrollment.

High School Graduation Requirements®

Among students enrolled for the entire school year, at least 50.0% of ninth-grade students will complete
5.0 or more credits; 70.0% of tenth graders will complete 10.5 or more credits; 80.0% of eleventh graders
will complete 16.0 or more credits; and 90.0% of twelfth graders will complete 21 credits by the end of
the school year. The promotion and/or graduation status will be reported to CRC by student WSN for
every student enrolled at the end of the school year.

9 This item depends on the school’s high school graduation requirements and the timing of the student’s coursework. Outcomes
reflect what would be needed at each grade level to meet graduation requirements by the end of the fourth year.
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Twelfth-grade College Applications and Acceptance

All graduating twelfth-grade students will have completed applications to at least six colleges by the end
of the school year.”® At least 90.0% of graduating students will be accepted into at least one college. The
college coach/counselor will monitor student progress on this outcome and record the total number of
college applications each student completes and the number of acceptance letters received by each
graduate.

Academic Achievement: Assessment for New Enrollees™

All ninth- and tenth-grade students will be tested within 30 days of enroliment using Accelerated
Reader.® Accelerated Reader assesses a student’s progress on the acquistion of literacy skills in four
areas based on their current reading level: initial understanding, inferential comprehension, literary
analysis, and constructing meaning. All students who enroll after the September testing date, regardless of
grade level, will be tested within 30 calendar days of their enrollment. These data will be used to report
on the basic skill levels of the students at the time of their enrollment.

All ninth- and tenth-grade students will be tested within 30 days of enrollment using the Assessment and
Learning in Knowledge Spaces (ALEKS) for the math course the student is taking.>* ALEKS assesses a
student’s progress according to the standards-based content of each math class. All students who enroll
after the September testing date, regardless of their grade level, will be tested within 30 calendar days of
their enrollment on the appropriate ALEKS test. These data will be used to report on the students’ basic
math skill levels at the time of enroliment.

Academic Achievement: Local Measures®

Literacy
All students’ reading progress will be assessed quarterly using the pacing plan for reading designed by the

Noble Street School in Chicago.>®*® CEO will provide CRC with the aggregate mastery percentages for
the first and fourth assessment by individual student WSN for all ninth, tenth, and twelfth graders who
completed these tests. First- and third-quarter assessment results will be provided for eleventh-grade
students.

% Special needs students are expected to complete applications to at least three colleges by the end of the school year.

51 CEO will not be accepting new eleventh- and twelfth-grade students during the school year.

52 Detailed information on Accelerated Reader can be found at the following website: www.renlearn.com.

*% Detailed information on ALEKS can be found at the following website: www.aleks.com.

%* Local measures of academic achievement are classroom- or school-level measures that monitor student progress throughout the
year (formative assessment) and can be summarized at the end of the year (summative assessment) to demonstrate academic
growth. They are reflective of each school’s unique philosophy and curriculum. The CSRC requires local measures of academic

achievement in the areas of literacy, mathematics, writing, and IEP goals.

% The eleventh-grade students will not complete the fourth-quarter assessment. They will instead complete the actual ACT test.
For these individual students, CEO will provide CRC with their first- and third-quarter aggregate mastery percentages .

% Noble Street’s website indicates that the assessments they designed are fashioned after the ACT and indicate a student’s
progress toward the acquisition of skills required to be successful in a post-secondary setting. The website is:
www.noblestreetcharterschool.org

B3 © 2012 by NCCD, All Rights Reserved
https://sharepoint.nccdcrc.org/Projects/Project Documents/USA/Wisconsin/508WI_Milw/2011-12/CEO/CEO 2011-12 Yr 1 FINAL.docx



r: 9/11

Mathematics

All students’ math progress will be assessed quarterly using the pacing plan for math designed by the
Noble Street School in Chicago.””*® CEO will provide CRC with the aggregate mastery percentages for
the first and fourth assessment by individual student WSN for all ninth, tenth, and twelfth graders who
completed these tests. First- and-third quarter assessment results will be provided for eleventh-grade
students.

Writing

By the end of the final marking period, students in ninth through twelfth grade will have a writing sample
assessed, and each grade cohort will be judged proficient if they obtain an average score of 4 or more.
Student writing skills will be assessed in the following six domains: ideas and content, organization,
voice, choice, sentence fluency, and conventions. Each domain will be assessed on the following scale: 1
= beginning; 2 = emerging; 3 = developing; 4 = proficient; 5 = strong; and 6 = exemplary.

IEP Goals

At least 70% of the special education students will meet one or more of the goals defined in their IEP.
Data on each special education student’s goal achievements will be recorded in an Excel spreadsheet by
student WSN.

Academic Achievement: Standardized Measures

Ninth-grade Students

All ninth-grade students are required to take all subtests®® of the EXPLORE test (the first in a series of
two pre-ACT tests that identify students who are not ready for the ACT)® in the fall and spring of the
school year. At least 75% of the ninth-grade students who are at or above benchmark for any of the four
subtests (English, math, reading, and science) or have a composite score of 17 or more at the time of the
fall test will remain at or above benchmark(s) on the spring tests. At least 50% of the ninth graders who
were below the benchmark for any of the four subtests or received a composite score below 17 at the time
of the fall testing will either achieve benchmark(s) or have increased their score by one or more points on
the relevant subtest or composite score by the time of the spring test administration.

57 The eleventh-grade students will not complete the fourth-quarter assessment. They will instead complete the actual ACT test.
For these individual students, CEO will provide CRC with their first- and third-quarter aggregate mastery percentages.

%8 Noble Street’s website indicates that the assessments they designed are fashioned after the ACT and indicate a student’s
progress toward the acquisition of skills required to be successful in a post-secondary setting. The website is:
www.noblestreetcharterschool.org

% English, mathematics, reading, and science.

% The Educational Planning and Assessment System (EPAS), developed by the American College Testing (ACT) service,
provides a longitudinal, standardized approach to educational and career planning, assessment, instructional support, and
evaluation. The series includes the EXPLORE, PLAN, and ACT tests. Score ranges from all three tests are linked to Standards
for Transition statements that describe what students have learned and what they are ready to learn next. The Standards for
Transition, in turn, are linked to Pathways statements that suggest strategies to enhance students’ classroom learning. Standards
and Pathways can be used by teachers to evaluate instruction and student progress and advise students on courses of study.
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Tenth-grade Students

All tenth-grade students are required to take all subtests of the PLAN (the second test in the pre-ACT
series) in the fall and spring of the school year.®* At least 75% of the tenth-grade students who are at or
above benchmark for any of the four subtests (English, math, reading, and science) or have a composite
score of 18 or higher at the time of the fall test will remain at or above benchmark(s) on the spring test. At
least 55% of the tenth graders who were below the benchmark for any of the four subtests or received a
composite score below 18 at the time of the fall testing will either achieve benchmark(s) or have
increased their score by one or more points on the relevant subtest or composite score by the time of the
spring test administration.

All tenth-grade students are required to take the Wisconsin Knowledge and Concepts Examination
(WKCE) in the timeframe identified by the Department of Public Instruction (DPI).

Eleventh-grade Students

All eleventh-grade students are required to take the ACT or the SAT by the end of the school year. CEO
will monitor students’ participation in a spreadsheet and report the subtest and composite scores for each
student as well as the date the test was administered.

Twelfth-grade Students

CEO will require all seniors to take the ACT or SAT test in the fall semester of 2011. CEO will monitor
students’ participation in a spreadsheet and report the subtest and composite score for each student. The
spreadsheet needs to indicate the date (month/year) that each twelfth grader took the ACT or SAT test.

Scores from the EXPLORE, PLAN, and ACT will be used to track student progress from ninth to tenth
grade and from tenth to eleventh or twelfth grade.

° EXPLORE to PLAN: At least 75.0% of the tenth-grade students who were at or above
benchmark for any of the four subtests (English, math, reading, and science) or the
composite score at the time of the fall 2010 EXPLORE test will remain at or above
benchmark on the fall 2011 PLAN. Tenth graders who were below benchmark for any of
the four subtests or the composite score at the time of the fall 2009 EXPLORE will either
achieve benchmark(s) or have increased their score by one or more points by the time of
the fall 2010 PLAN.

. PLAN to ACT: At least 75.0% of the eleventh- or twelfth-grade students who were at or
above benchmark for any of the four subtests (English, math, reading, and science) or the
composite score at the time of either the fall 2009 or fall 2010 PLAN test will remain at
or above benchmark on the most recently completed ACT test. Eleventh- or twelfth-grade
students who were below benchmark for any of the four subtests or the composite score
at the time of the fall 2009 or fall 2010 PLAN will either achieve benchmark(s) or have
increa}iséed their score by one or more points by the time of the most recently completed
ACT.

81 English, mathematics, reading, and science.

82 Eleventh-grade students who took the ACT during the 2011-12 school year took the PLAN in the fall of 2010; twelfth-grade
students who took the ACT during the 2011-12 school year took the PLAN in the fall of 2009.
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r: 9/11

Learning Memo Data Addendum
CEO

This addendum has been developed to clarify the data collection and submission process related to each
of the outcomes stated in the school’s learning memo for the 2011-12 academic year. Additionally, there
are important principles applicable to all data collection that must be considered.

1. All students attending the school at any time during the 2011-12 academic year should be
included in all student data files created by the school. This includes students who enroll after the
first day of school and students who withdraw before the end of the school year. Be sure to
include each student’s unique WSN in each data file.

2. All data fields must be completed for each student enrolled at any time during the school year. If
a student is not enrolled and/or present when a measure is completed, record an N/E for that
student to indicate “not enrolled.” This may occur if a student enrolls after the beginning of the
school year or withdraws prior to the end of the school year.

3. Record and submit a score/response for each student. Please do not submit aggregate data (e.g.,
14 students scored 75.0%, or the attendance rate was 92.0%).

End-of-the-year data must be submitted to CRC by no later than the fifth working day after the end of the
second semester or June 22, 2012.

Staff person(s) responsible for year-end data submission is: Rashida Evans
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r: 9/11

Learning Memo
Section/Outcome

Data Description

Location of Data

Person(s)
Responsible for
Collecting Data

Student Roster;
Enrollment and
Termination

For each student enrolled at any time
during the year, include the
following:

Wisconsin Student Number
(WSN)

Local student ID

Student name

Grade level (PowerSchool)
Grade level (if different from
what is reported in PS)

Gender

Race/ethnicity

Free/reduced lunch status (free,
reduced, not eligible)
Enrollment date
Termination/withdrawal date, if
applicable
Termination/withdrawal reason,
if applicable, including if
student was expelled

Assessed for special education
(Y, eligible; Y, not eligible, N)

Power School

Rashida Evans

Attendance

For each student enrolled at any time
during the year, include the
following:

WSN
Student name

Number of days expected
attendance

Number of days attended
Number of days excused
absence

Number of days unexcused
absence

Number of times out-of-school
suspension

Number of days out-of-school
suspension

Number of times in-school
suspension

Number of days in-school
suspension

Power School

Kwame Green

Parent Participation

For each student enrolled at any time
during the year, include the
following:

WSN

Student name

Attend conference 1 (parent,
student, parent and student,
none, N/A)

Type conference 1 (school,
phone, home, written report,
none, N/A)

Power School

Rashida Evans
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r: 9/11

Learning Memo
Section/Outcome

Data Description

Person(s)

Location of Data Responsible for

Collecting Data

e Conference 1 date

e Attend conference 2 (parent,
student, parent and student,
none, N/A)

e Type conference 2 (school,
phone, home, written report,
none, N/A)

e Conference 2 date

Special Education
Needs Students

For each student assessed for special

education needs (as indicated on the

student roster), include the

following:

e WSN

e Most recent IEP eligibility
evaluation date

e Disability type (e.g., CD, ED,
LD, etc.). If eligible, enter
disability type. If not eligible,
enter N/E.

e |EP completion date
Parent participation in IEP (Y,
N, N/A)

e |EP annual review date(s)

o Number of IEP goals
Number of IEP goals met at
time of annual evaluation

e Date of next eligibility
evaluation

OASYS and/or a
separate spreadsheet

James Turner

High School Graduation
Plan

For each 9th- through 12th-grade

student, include the following:

e WSN

e  Student name

e  Graduation plan developed (Y,
N)

e Date graduation plan developed

e  Graduation plan included post-
secondary plans (Y, N, N/A)

e  Graduation plan included
schedule that reflected credits
required for graduating (Y, N,
N/A)

e  Graduation plan included
evidence of
parent/guardian/family
involvement (Y; N; N, but plan
was mailed; or N/A)

e  Student met with college
coach/counselor to review
credits/schedule

e Date student met with college
coach/counselor to review
schedule

e Isstudent on track toward

Spreadsheet

Samantha Mewes
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r: 9/11

Learning Memo
Section/Outcome

Data Description

Location of Data

Person(s)
Responsible for
Collecting Data

earning credits (Y, N)

e  Will student need to enroll in
credit recovery activities (Y, N,
N/A)

High School Graduation
Requirements:

Credits and Grade
Promotion/Graduation

For each 9th- through 12th-grade
student, include the following:

e WSN

e  Student name

e Number of credits earned during
current school year

e Number of cumulative credits
earned at CEO and any other
high school attended

e If ninth through eleventh grade,
indicate if student was promoted
to next grade level (Y, N)

e If 12th grade, indicate if student
graduated (Y, N)

Power School

Samantha Mewes

High School Graduation | For each graduating 12th-grade Spreadsheet Samantha Mewes
Requirements: student, include the following:
e WSN
Twelfth-grade College e Student name
Applications and e Number of college applications
Acceptance completed by end of the school
year
e Number of colleges to which
student was accepted by end of
school year
Academic For 9th- and 10th-grade students, Spreadsheet Felicia Saffold
Achievement: also include the following:
Assessment for New e WSN
Enrollees e Student name
e Date of first Accelerated Reader
test
e Overall score (percent correct)
on first Accelerated Reader test
e Date of first ALEKS test
Percent of goal achieved on first
ALEKS test
e Name of student’s math class
Academic For 9th-, 10th-, and 12th-grade Spreadsheet Felicia Saffold

Achievement: Local
Measures

Literacy

students, include the following:

e WSN

e  Student name

e Aggregate mastery percentage
from first Noble Street reading
assessment

e Aggregate mastery percentage
from fourth Noble Street
reading assessment

For 11th-grade students, include the
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r: 9/11

Learning Memo
Section/Outcome

Data Description

Location of Data

Person(s)
Responsible for
Collecting Data

following:

e WSN

e  Student name

e Aggregate mastery percentage
from first Noble Street reading
assessment

e Aggregate mastery percentage
from third Noble Street reading
assessment

Academic For 9th-, 10th-, and 12th-grade Spreadsheets Felicia Saffold
Achievement: Local students, include the following:
Measures e WSN
e  Student name
Math e Aggregate mastery percentage
from first Noble Street math
assessment
e  Aggregate mastery percentage
from fourth Noble Street math
assessment
For 11th-grade students, include the
following:
e WSN
e  Student name
e Aggregate mastery percentage
from first Noble Street math
assessment
e  Aggregate mastery percentage
from third Noble Street math
assessment
Academic For each student, enter the Spreadsheet Felicia Saffold
Achievement: Local following:
Measures e WSN
N e  Student name
Writing e  Final writing total score
Academic See “Special Education Needs Spreadsheet James Turner

Achievement: Local
Measures

IEP

Students” section above.
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Learning Memo
Section/Outcome

Data Description

Location of Data

Person(s)
Responsible for
Collecting Data

Academic
Achievement:
Standardized Measures

EXPLORE

For each 9th-grade student, include
the following:

WSN

Student name

EXPLORE English,
mathematics, reading, and
science scores from fall
semester

EXPLORE composite score
from fall semester. Enter N/A if
student was not enrolled.
EXPLORE English,
mathematics, reading, and
science scores from spring
semester

EXPLORE composite score
from spring semester. Enter N/A
if student was not enrolled.

Spreadsheet; also
provide copies of
student score sheets
provided by test
publisher, or data disc
from test publisher
including test scores

Kwame Green and
Samantha Mewes

Academic
Achievement:
Standardized Measures

PLAN

For each 10th-grade student, include
the following:

WSN

Student name

PLAN English, mathematics,
reading, and science scores from
fall semester

PLAN composite score from

fall semester. Enter N/A if
student was not enrolled.

PLAN English, mathematics,
reading, and science scores from
spring semester

PLAN composite score from
spring semester

Spreadsheet; also
provide copies of
student score sheets
provided by test
publisher, or data disc
from test publisher
including test scores

Kwame Green and
Samantha Mewes

Academic
Achievement:
Standardized Measures

WKCE

For each 10th-grade student, include
the following:

WSN

Student name

Proficiency level, scale score,
and state percentile for WKCE
math test

Proficiency level, scale score,
and state percentile for WKCE
reading test

Proficiency level and scale
score for WKCE language arts
test

Proficiency level and scale
score for WKCE social studies
test

Proficiency level and scale
score for WKCE science test

Total writing score

Spreadsheet; also
provide copies of
student score sheets
provided by test
publisher, or data disc
from test publisher
including test scores

Kwame Green and
Samantha Mewes
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r: 9/11

Learning Memo
Section/Outcome

Data Description

Location of Data

Person(s)
Responsible for
Collecting Data

Academic

For each 11th-grade student, include

Spreadsheet; also

Kwame Green and

Achievement: the following: provide copies of Samantha Mewes
Standardized Measures | e  WSN student score sheets
e Student name provided by test
ACT or SAT e Tookthe ACT (Y, N, N/A) publisher, or data disc
e Date student took the ACT from test publisher
e ACT English, mathematics, including test scores
reading, and science scale
scores
e ACT composite score
e Took the SAT (Y, N, N/A)
e  Date student took the SAT
Academic For each 12th-grade student, include | Spreadsheet; also Kwame Green and

Achievement:
Standardized Measures

ACT or SAT

the following:

WSN

Student name

Took the ACT

Date student took the ACT
ACT English, mathematics,
reading, and science scale
scores

ACT composite score
Took the SAT

Date student took the SAT

provide copies of
student score sheets
provided by test
publisher, or data disc
from test publisher
including test scores

Samantha Mewes
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Appendix C

Trend Information
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CEO Leadership Academy
Year-to-Year Trend Data

Table C1
CEO Leadership Academy
Student Enroliment
Number Number Number Number at End Nu.mber
Year Enrolled at Enrolled . Retained for
.. . Withdrew of School Year .
Beginning During Year Entire Year*
2011-12 165 10 40 135 127 (77.0%)

*The percentage of students retained for the entire school year is the percentage of students enrolled at the beginning of the
year who were also enrolled at the end (number enrolled for the entire year divided by the number enrolled at the
beginning). The third Friday of September is considered the beginning of the school year.

https://sharepoint.nccdcrc.org/Projects/Project Documents/USA/Wisconsin/508WI_Milw/2011-12/CEO/CEO 2011-12 Yr 1 FINAL.docx

Table C2
CEO Leadership Academy
Average Credits Earned by Grade Level
Grade Level
Year 9th 10th 11th 12th
N Average N Average N Average N Average
Credits Credits Credits Credits
2011-12 51 4.7 25 19 16.8 30 239
Table C3
CEO Leadership Academy
ACT for 11th- and 12th-Grade Students
Average Composite Score
Year Average Score
2011-12 (N =49) 15.0
Table C4
CEO Leadership Academy
Teacher Retention
Number Number Retention Rate:
Number at . Number and
s Started Terminated Number at
Teacher Beginning Rate Employed
Year After Employment End of
Type of School . at School for
School Year | During the | School Year .
Year Entire School
Began Year
Year
Classroom 2011-12 7 0 0 7 100.0%
Teachers
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Table C5

CEO Leadership Academy

Teacher Return

Rate*

Teacher Type

Number at End
Year of Prior

Number
Returned at
School Beginning of

Return Rate

Year Current School
Year
Classroom Teachers 2011-12 7 5 71.4%

*This number reflects only the number of teachers that were eligible to return for the next school. It does not
include teachers who were not offered contracts for the subsequent school year or a teacher whose position was

eliminated.
Table C6
CEO Leadership Academy
Scorecard
School Year Scorecard Percent
2011-12 59.1%

c2
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Appendix D

CRC Pilot Scorecard
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City of Milwaukee Charter School Review Committee
Pilot School Scorecard r4/M

K5-8TH GRADE HIGH SCHOOL

LOCAL MEASURES
* % met reading (3.75)
® % met math (3.75)
° o 15%
® % met writing (3.75)
® % met special education (3.75)
STUDENT ACHIEVEMENT: GRADES 3-8 LOCAL MEAS.URES
. . . ® % met reading (3.75)
o WKCE reading—% proficient or (7.5) e % met math (3.75)
advanced o o . 15%
e WKCE math—% proficient or 15% * % metwriting (3.75)
advanced P (7.5) ® % met special education (3.75)
ENGAGEMENT STUDENT ACHIEVEMENT: GRADE 10
e Student attendance (5.0) o WKCE reading—% proficient and advanced  (7.5) 15%
e Student reenrollment (5.0) o WKCE math—% proficient and advanced (7.5) ?
e Student retention (5.0 25% ENGAGEMENT
e Teacher retention (5.0) e Student attendance (5.0)
e Teacher return* (5.0) e Student reenrollment (5.0)
e Student retention (5.00 25%
o Teacher retention (5.0)
e Teacher return® (5.0

*Teachers not offered continuing contracts are excluded when calculating this rate.

Note: If a school has less than 10 students in any cell on this scorecard, CRC does not report these data. This practice was adopted to protect student identity. Therefore, these
cells will be reported as not available (NA) on the scorecard. The total score will be calculated to reflect each school’s denominator.
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Table D

CEO Leadership Academy
CRC Pilot Score Card
2011-12 School Year

0,
Area Measure Max. Points /OS::::I Performance Points Earned
Student EXPLORE to PLAN*: Composite score
Academic at or above 17 on EXPLORE and at or NA (5) NA NA
Progress: above 18 on PLAN
EXPLORE to PLAN*: Composite score
9th to 10th of less than 17 on EXPLORE but NA (10) NA NA
Grade increased 1 or more on PLAN
Adequate credits to move from 9th 5 30% 54.99% 27
to 10th grade
Adequate credits to move from 10th 5 52.0% 26
to 11th grade
10th to 11th
Grade
Graduation rate (DPI)** 5 93.1% 4.7
12th Grade
Subtotal 15(30) 10.0
Post-secondary acceptance for
Postsecondary graduates (college, university, 10.0 82.1% 8.2
Readiness: technical school, military)
(o)
11th to 12th % of 11th/12th graders tested 25 15% 100.0% 25
Grade ) i i
% of graduates with ACT composite 25 0.0% 0.0
score of 21.25 or more
Subtotal 15 10.7
% met reading 3.75 59.1% 2.2
% met math 3.75 36.3% 1.4
Local Measures — 15%
% met writing 3.75 11.5% 04
% met special education NA (3.75) NA NA
Subtotal 11.25(15) 4.0
Student. WKCE re'adlng: 75 36.4% 27
Academic % proficient and advanced 15%
Achievement: WKCE math: 75 0 20.5% 15
10th Grade % proficient and advanced ) =27 )
Subtotal 15 4.2
Student attendance 5 85.4% 43
Student reenrollment* NA (5) NA NA
Engagement Student retention 5 25% 77.0% 39
Teacher retention rate 5 100.0% 5.0
Teacher return rate* NA (5) NA NA
Subtotal 15 (25) 13.2
TOTAL 71.25(100) 42.1 (59.1%)

Note: The number in parentheses in the maximum points column represents the number of points that would be available if that measure were
included in the total possible points this year.
*This is CEO's first year as a City of Milwaukee Charter School; therefore, year-to-year measures do not apply, even though results are presented

in the report.

**CEO does not have graduation data reported on the DPI website; the percent included here represents the percent of twelfth-grade students
who graduated at the end of this school year.
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Appendix E

Teacher Interviews
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Teacher Interview Results

In the spring of 2011, CRC interviewed seven teachers regarding their reasons for teaching and overall
satisfaction with the school. One teacher from the ninth grade, one from ninth/tenth, one from ninth
through eleventh grade, and four teachers who taught ninth through twelfth grades were
interviewed. Teachers were responsible for eight to 30 students at a given time. Three of the seven
teachers indicated that they share classroom responsibility with another teacher for at least one
period of the day and the other four did not share classroom responsibility. One teacher had been
teaching at this school for eight years, one for three years, three for two years, and two teachers for
one year. All teachers indicated that they routinely use data to make decisions in the classroom and six
teachers indicated that school leadership used data to make schoolwide decisions. One teacher
indicated that the school did not use student data to make schoolwide decisions. Four teachers’
performance reviews occurred annually and three teachers’ performance reviews occurred monthly.
All teachers indicated that their school conducts classroom observations monthly and that teachers
are provided with informal feedback on a monthly basis. Three of the teachers were satisfied with the
review process, three were somewhat satisfied, and one teacher was somewhat dissatisfied with the
process. Six of the seven teachers interviewed reported that they had plans to continue teaching at
the school; one teacher indicated no plans to continue teaching at the school.

Teachers were asked to rate the importance of various reasons for teaching at the school. Teachers
rated administrative leadership, educational methodology, class size, financial reasons, and general
atmosphere as somewhat important or very important for teaching at this school. See Table E1 for
more details.

Table E1
Reasons for Teaching at CEO Leadership Academy
2011-12
(N=7)
Importance
Reason Very Important Somewhat S?mewhat Not at All
Important Unimportant Important
Location 0 3 1 3
Financial 3 4 0 0
Educational methodology 3 4 0 0
giz/gr:?je level of 4 1 0 )
Discipline 3 4 0 0
General atmosphere 4 3 0 0
Class size 4 2 1 0
Type of school 1 1 3 2
Parental involvement 0 5 2 0
Administrative leadership 6 0 1 0
Colleagues 4 2 1 0
Students 3 1 1 2
E1 © 2012 by NCCD, All Rights Reserved
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Other reasons for teaching at the school included teachers’ belief in the school’s mission and vision,
the high expectations and belief in students’ abilities, emphasis on post-secondary success, and good
technology.

In terms of overall evaluation of the school, teachers were asked to rate the school’s performance
related to class size, materials and equipment, and student assessment plan, as well as shared
leadership, professional support and development, and the school’s progress toward becoming an
excellent school. Teachers most often rated shared leadership, professional support, and development
as excellent. Class size and students’ assessment plans were most often rated as good by teachers. Six
of the seven teachers listed the school’s progress toward becoming an excellent school as good; one
teacher listed the school’s progress as poor.

Table E2
CEO Leadership Academy
School Performance Rating
2011-12
(N=7)
Rating
Area
Excellent Good Fair Poor
1. Class size 1 4 2 0
2. Materials and equipment 1 3 3 0
3. Student assessment plan 1 5 0 1
3a. Local measures 1 4 2 0
3b. Standardized test 1 4 2 0
3c. Progress reports 2 2 2 1
4. Shared leadership, decision making, and
o 3 3 1 0
accountability
5. Professional support 3 3 0 1
6. Professional development opportunities 3 2 1 1
7. Progress toward becoming an excellent school 0 6 0 1
E2 © 2012 by NCCD, All Rights Reserved
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On a satisfaction rating scale ranging from very satisfied to very dissatisfied, teachers responded on
the satisfied end of the response range in most areas. Teachers’ satisfaction in respect to students’
academic progress, however, was divided between somewhat satisfied and somewhat dissatisfied.
Areas where the teachers expressed the most satisfaction were with the opportunities for teacher
involvement in policy/procedure decisions, the school’s enrollment policy and procedures, principal’s
performance, professional staff performance, and the frequency of staff meetings. Table E3 lists all of
the teachers’ responses.

Table E3

CEO Leadership Academy
Teacher Satisfaction

2011-12
(N=7)
Response
Performance Measure Very Somewhat Somewhat Very No Opinion/
Satisfied Satisfied Dissatisfied | Dissatisfied N/A
Program of instruction 1 4 1 1 0
Enrollment policy and 4 0 5 0 1
procedure
Students’ academic 0 3 4 0 0
progress
Student-teacher ratio 3 3 1 0 0
Discipline policy 2 2 3 0 0
Adherence to discipline 5 3 5 0 0
policy
Instructional support 2 3 1 1 0
Parept—teqcher ) 3 5 0 0
relationships
Teacher cgllaboratpn to 1 5 3 1 0
plan learning experiences
Parent involvement 1 2 2 2 0
Fommumty/busmess 0 5 5 1 5
involvement
Performance as a teacher 2 5 0 0 0
Principal’s performance 3 3 1 0 0
Professional support staff 3 4 0 0 0
performance
Qpportunltles for teacher 5 5 0 0 0
involvement
Oppgrtgnltles for . 0 3 1 1 5
continuing education
Frequency of staff meetings 3 4 0 0 0
Effect'|veness of staff 1 3 5 1 0
meetings
E3 © 2012 by NCCD, All Rights Reserved
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When teachers were asked to name three things they liked most about the school, teachers noted the
following:

High expectations for students (two teachers);
Relationships with students/staff (four teachers);
Receive regular feedback (two teachers); and
Administrative staff/leadership (two teachers).

One teacher each mentioned the data-driven culture, school’s focus on mission, classroom culture, the
availability of technology, all certified teachers, alumni talk to students about college, ability to ask
questions, and small size.

Teachers most often mentioned the following as least liked about the school:

. Lack of prep time (three teachers); and
. Lack of resources, i.e., materials (two teachers).

One teacher each mentioned the amount of time required outside of the classroom, emphasis on
100% uniform compliance, focus on testing, lack of electives for students, too few vacation days,
discipline not consistent, morning and evening time too unstructured, no access to expert in field,
school day too long, strict focus on college readiness, student culture of missed assignments; building
needs updating; not a happy place all the time, and study time for students outside of class.

Teachers were then asked to comment on any barriers they identified that could affect their decisions
to continue teaching at the school. Two teachers identified poor performance reviews as potential
barriers. One teacher each said requirements and demands made on teachers and lack of financial
benefits as reasons that could affect their decisions to continue teaching. Three teachers identified no
barriers.

When asked for a suggestion to improve the school, teachers recommended make the school-year
round (two); build a positive academic environment/focus on positive reinforcement (two); Provide
more remedial education to youth with learning gaps (one); develop assistance for teachers in each
content area (one); and foster stronger student culture in the school (one).

When asked to provide a suggestion to improve the classroom, teachers recommended replacing
classroom tables with desks (two); receive assistance in developing new teaching strategies (one);
improve communication with parents (one); add more technology (one); smaller class sizes (one); and
teach only one class to reduce preparation for numerous courses (one).

Teachers were also asked to rate the school’s contribution to students’ academic progress. On a scale
of poor, fair, good, or excellent, six of the teachers rated the school’s contribution as good, and one
teacher rated the school’s contribution as fair.
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Parent Surveys/Interviews
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Parent Survey and Interview Results

Parent opinions are qualitative in nature and provide a valuable measurement of school performance.
To determine how parents heard about the school, why they elected to send their children to the
school, parental involvement with the school, and an overall evaluation of the school, parents were
provided with a survey during the March parent-teacher conferences. Parents were asked to complete
the survey, place it in a sealed envelope, and return it to the school. CRC made at least two follow-up
phone calls to parents who had not completed a survey. For families who had not submitted a survey,
CRC completed the survey over the telephone or sent the parents/guardians a survey in the mail. All
completed survey forms were forwarded to CRC for data entry. At the time of this report, 79 (58.9%)
surveys from 134 families (representing 86 children) had been completed and submitted to CRC.
Results are presented below.

Most parents (60.7%) heard about the school from friends or relatives. Others heard about the school
through their church (10.1%) or private school (6.3%). Some (29.1%) parents heard about the school
from other sources (Table F1).

Table F1

CEO Leadership Academy
How Parents Learned About the School

2011-12
(N=79)
Answer
Method
Yes No No Response

Newspaper 0 79 0
Private school 5 74 0
Community center 0 79 0
Church 8 71 0
Friends/Relatives 48 31 0
TV/radio/internet 1 78 0
Other 23 56 0

Parents listed the following as other ways they had heard about the school:

. Referral from old school (three parents); and
. Recommendation from previous teacher/staff (three parents).

One parent each said: board member, brochure, found in directory, recruitment at Milwaukee College
Prep, school fair, volunteer project, and walking by; three parents listed no response.

Parents chose to send their children to CEO for a variety of reasons. Table F2 provides information
relating to the various factors that influenced parents to consider enrolling their child into CEO.
Parents could rate each factor as ranging from being very important in their consideration of selecting
the school to not at all important when choosing a school. Most parents (91.1%) rated the school’s
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discipline policy as being a very important reason for selecting this school. In addition, many parents
(87.3%) indicated that the school’s educational methodology and/or curriculum was very important to
them when choosing this school. Please see Table F2 for complete information.

Table F2

CEO Leadership Academy
Parent Reasons for Choosing the School

2011-12
(N=79)
Response
Factors Very Somewhat Somewhat Not at All No Response
Important Important Unimportant Important P
N % N % N % N % N %
Location 39 |494% | 25 |316%| 5 63% | 10 |127%| o0 0.0%
Other children or
relative already 21 26.6% 15 19.0% 6 7.6% 32 40.5% 5 6.3%
attending this school
rET?eutiaot:j%ngy 69 |873%| 6 7.6% 3 3.8% 0 0.0% 1 13%
5?:3; of grades in 64 |81.0%| 12 |152% | 2 2.5% 0 0.0% 1 13%
Discipline 72 | 911% | 7 8.9% 0 00% | 0 | 0.0% 0 0.0%
General atmosphere 68 86.1% 8 10.1% 2 2.5% 0 0.0% 1 1.3%
Class size 58 | 734% | 14 |[177%| 5 6.3% 2 2.5% 0 0.0%
;er;‘i’lym:;znf‘:iaetr']zz of | '35 |405% | 23 [201%| o |114%| 14 |177% | 1 13%
Opportunities for
parental 60 |759% | 14 |177% | 3 3.8% 0 0.0% 2 2.5%
participation
School safety 70 | 886% | 6 7.6% 3 38% | 0 | 00% | o0 0.0%
. . 0 . (0] . (0] . (0] . 0
g‘;iffj'ﬂﬁﬂﬁ,'? 27 | 342% | 14 |177%| 15 |190% | 15 |190%| 8 | 10.1%

Some parents (31 of 79 or 39.2%) identified other reasons for enrolling their child into the school,
including proximity to home, impressed by school’s vision, focus on college prep, scholarship
opportunities, and graduation concerns.

Parental involvement was utilized as an additional measure of satisfaction with the school. Parental
involvement was measured by the number of contacts between the school and the parent(s) and
parents’ participation in educational activities in the home.

Parents and the school were in contact for a variety of reasons, including the children’s academic
performance and behavior, assisting in the classroom, or engaging in fundraising activities. For
example, 32.9% of parents reported contact with the school five or more times regarding their child’s
academic progress. Table F3 provides complete information relating to the type and frequency of
parental contact with the school.
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TableF3

CEO Leadership Academy
Parent-School Contacts

2011-12
(N=79)
Number of Contacts
Areas of Contact 0 Times 1-2 Times 3-4 Times 5+ Times No Response
N % N % N % N % N %

Your child(ren)'s 14 [ 177% | 16 | 203% | 20 | 253% | 26 |329% | 3 3.8%
academic performance
The classes your 24 | 304% | 15 | 190% | 13 |165% | 22 | 278% | 5 6.3%
child(ren) took
Your child(ren)’s behavior 23 29.1% 19 24.1% 8 10.1% 24 30.4% 5 6.3%
Participating in 47 | 595% | 18 |228% | 4 |51% | 5 | 63% | 5 | 63%
fundraising
Providing informationfor | 3 | 3500, | 31 | 3020 | 6 76% | 5 6.3% 7 8.9%
school records
Helping in the classroom 47 59.5% 19 24.1% 4 5.1% 6 7.6% 3 3.8%
Your child(ren)'s 27 [ 342% | 17 | 215% | 4 | 51% | 17 | 215% | 14 | 17.7%
graduation plan
Other 18 22.8% 2 2.5% 3 3.8% 4 5.1% 52 65.8%

The second measure of parental participation was the extent to which parents engaged in educational

activities while at home. During a typical week, 60.6% of 33 parents of younger children (K4 through

fifth) worked on homework with their children; 54.5% of parents worked on arithmetic or math with

their children; 45.4% of parents read to or with their children; 45.5% watched educational programs

on television; and 60.6% participated in activities such as sports, library visits, or museum visits with

their children. Parents of older children (sixth through eighth grades) engaged in similar activities

during the week. For example, 80.6% of 77 parents monitored homework completion, 70.2%

discussed their children’s post-secondary plans with them, 48.1% watched educational programs on

television, 57.2% participated in activities outside of school, and 80.6% discussed their children'’s

progress toward graduating with the child.

Parents were then asked to comment on what they liked best about the school. Responses were

categorized by similarities. One fifth (20.3%) of parents liked the school's size and class sizes, and

13.9% of parents indicated that they liked the teachers/staff as well as the school’s focus on preparing

students for college. Table F4 shows all of the parents’ responses.
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Table F4

CEO Leadership Academy
Most Liked by Parents About the School
2011-12
(N=79)
Response N %

Class/school size 16 20.3%
Teachers/staff 11 13.9%
College prep 11 13.9%
Curriculum 8 10.1%
General atmosphere 4 51%
Discipline policy 3 3.8%
Parent-teacher relationships 3 3.8%
Communication 3 3.8%
Other 8 10.1%
No response 12 15.2%

Other responses included: proximity to home, everything, kids are actively involved in preparing for
future, leadership is concerned with the well-being of students, and impressed by the school mission;

one parent could not specify what he/she liked most about the school.

Parents were then asked to comment on what they liked least about the school. Responses were
categorized by similarities. Responses included location (5.1%), communication (5.1%), and lack of
transportation (2.5%). See Table F5 for additional information.
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Table F5
CEO Leadership Academy
Least Liked by Parents About the School
2011-12
(N=79)
Response N %
Location 4 5.1%
Poor communication 4 5.1%
Parent-teacher conferences 2 2.5%
Lack of transportation 2 2.5%
Half-day school Wednesday 2 2.5%
Nothing 8 10.1%
Other 12 15.2%
No response 45 57.0%
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Other responses included: child’s progress, class size has increased, concerns regarding how certain
situations are handled, enrollment every year, minimal discipline, online courses (prefers in-person
instruction), reading class, relationships with students, and secretary has a bad attitude.

Parents were also asked to rate the school on various aspects, including the program of instruction,
the school’s responsiveness, and progress reports provided to parents/guardians. Table F6 indicates
that parents rated the school as good or excellent in most aspects of the academic environment. For
example, most parents indicated that the program of instruction was excellent (44.3%) or good
(46.8%) and that responsiveness to their concerns was excellent (49.4%) or good (35.4%). Where “no
response” was indicated, the parent either had no knowledge or experience with that aspect or had

no opinion.
Table F6
CEO Leadership Academy
Parent Satisfaction
2011-12
(N=79)
Response
Area Excellent Good Fair Poor No Response
N % N % N % N % N %

Program of instruction 35 44.3% 37 46.8% 5.1% 0 0.0% 3 3.8%
Ease of enrollment 39 49.4% 34 43.0% 3 3.8% 0 0.0% 3 3.8%
Child’s academic progress 29 36.7% 31 39.2% 12 15.2% 5 6.3% 2 2.5%
Student-teacher ratio 37 46.8% 35 44.3% 6 7.6% 0 0.0% 1 1.3%
Discipline methods 41 51.9% 27 34.2% 8 10.1% 1 1.3% 2 2.5%
Parent-teacher relationships 43 54.4% 24 30.4% 9 11.4% 1 1.3% 2 2.5%
lcezrr‘;?;‘;”;;te"c’t”a:ff:;d'”g 37 |468% | 28 [354% | 10 [127% | 1 | 13% | 3 | 3.8%
i?]'\olslc\’g”m”;a'tes for parental 43 | 544% | 23 |201%| 8 [101%| 1 | 13% | 4 | 51%
Teacher performance 36 45.6% 31 39.2% 6 7.6% 1 1.3% 5 6.3%
Principal performance 37 46.8% 29 36.7% 7 8.9% 1 1.3% 5 6.3%
Teacher/principal availability 39 49.4% 27 34.2% 6 7.6% 1 1.3% 6 7.6%
Responsiveness to concerns 39 49.4% 28 35.4% 7 8.9% 2 2.5% 3 3.8%
E;‘:g;‘:ﬁ;ﬁgﬂfjsr 40 |506% | 29 |367%| 5 | 63% | 1 13% | 4 | 51%
Credits earned 37 46.8% 15 19.0% 11 13.9% 4 5.1% 12 15.2%
Post-secondary plans 30 38.0% 20 25.3% 1 13.9% 1 1.3% 17 21.5%

Parents were then asked to indicate their level of agreement with several

staff. Results are summarized in Table F7.

F5
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Table F7

CEO Leadership Academy
Parent Rating of School Staff
2011-12
(N=79)
Response
Statement Strongly Agree Neutral Disagree St.rongly No Response
Agree Disagree
N % N % N % N % N % N %
L:E;;’TJ:’;?S'; 49 | 620% | 20 | 253% | 5 | 63% | 0 |00% | 1 |13% | 4 | 51%
The staff welcomes
suggestions from 41 51.9% | 21 26.6% 9 11.4% 2 2.5% 1 1.3% 5 6.3%
parents
The staff keeps me
'cr;]fi‘lj(;r(:‘:g)zbommy 39 [ 494% | 20 | 253% | 9 |114% | 3 |38% | 2 |25% | 6 | 7.6%
performance
| am comfortable with
how the staff handles 34 | 43.0% 24 30.4% 11 13.9% 3 3.8% 1 1.3% 6 7.6%
discipline
| am satisfied with the
ngﬂgs{eotfoafv‘;':ks\t/j:h 41 | 519% | 22 | 278% | 6 | 76% | 0 |o00% | 2 |25 | 8 | 101%
the students
| am satisfied with the
overall performance 37 | 468% | 28 | 35.4% 5 6.3% 1 1.3% 1 1.3% 7 8.9%
of the staff
The staff recognizes
:ryef]';'t'ﬂgg%s 40 | 506% | 27 | 342% | 2 | 25% | 3 |38%| 1 |13%| 6 | 76%
weaknesses
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Lastly, parent satisfaction was evident in the following results:

. Many (70, or 88.6%) parents would recommend this school to other parents; and
. Of the 79 surveyed parents, 50 (63.3%) will send their child to the school next year.®®
. When asked to rate the school’s overall contribution to their child’s learning, more

than half (45, or 57.0%) of the parents indicated “excellent,” and 25 (31.6%) parents
rated the school “good.” Five (6.3%) parents thought the school was “fair,” and one
parent (1.3%) rated the school as “poor.” Three parents did not respond to the
question.

63 Eighteen (22.8%) parents indicated that their children would not return to the school next year; 11(13.9%) did not know.
Ten parents indicated they would not reenroll their children for the next school year because their children were graduating,
six offered no comment, one said his/her son is not focused on the program, and another had concerns with learning
assistance from teachers.
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Appendix G

Student Interviews
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Student Interviews

At the end of the school year, CRC staff asked 20 randomly selected students in eleventh and twelfth
grades several questions about their school. All students indicated that they use computers at school
and that their teachers help them at school. Additionally, all students indicated that they improved
their ability in both reading and math throughout the school year. All 20 students indicated that their
school was safe and that individuals in school worked together. See Table G for additional information.

Table G
CEO Leadership Academy
Student Interviews
2011-12
(N=20)
Answer
Question No Response/
Yes No Don’t Know/
N/A
1. Do you like your school? 19 1 0
2. Areyou learning new things every day? 20 0 0
3. Haveyouimproved in reading? 20 0 0
4. Haveyouimproved in math? 20 0 0
5. Do you use computers at school? 20 0 0
6. Isyour school clean? 20 0 0
7. Do you like the school rules? 12 8 0
8. Do you think the school rules are fair? 14 5 1
9. Does your homework help you at school? 19 1 0
10. Do your teachers help you at school? 20 0 0
11. Do you like being in school? 19 1 0
12. Do you feel safe in school? 20 0 0
13. Do people work together in school? 20 0 0
14. Do you feel the marks you get on classwork, homework, and
report cards are fair? 20 0 0
15. Do your teachers talk to your parents? 18 2 0
16. Does your school have afterschool activities? 18 2 0
17. Do you have a high school graduation plan? 20 0 0
18. Do your teachers talk with you about college? 20 0 0
19. Are you planning to go to college? 19 1 0

Students were then asked what they liked best and least about the school. Students liked the
following aspects best:

° Teachers (eight);
. Family environment/atmosphere (five); and
. Prepares students for college (three).
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. One student each said: learning, taking trips, encouraged to do diverse work, and
opportunities given to us.

When asked what they liked least, students responded as follows:

Likes everything (four);
Rules (seven);

Demerit system (two);
Detention (two); and
Food (two).

One student each said: principal, not enough field trips, and uniforms.
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Appendix H

Board Member Interviews
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Board Member Interviews

Board member opinions are qualitative in nature and provide valuable, although subjective, insight
regarding school performance and organizational competency. CEO’s board of directors consists of 13
members supported by the principal of the school. The board has a chairperson, a vice chairperson, a
secretary/parent, and two committee chairpersons. Nine of the eligible members of CEO’s board of
directors participated in a phone interview conducted by CRC staff using a prepared interview guide.
Several of the board members have served on the board since the board's inception in 2004. The other
members have served from one to seven years. These board members represented experience and
expertise including educational administration, accounting, nonprofit leadership and management,
law, and teaching as well as parenting.

All of the board members participated in strategic planning for the school, received a presentation on
the school’s annual academic performance report, received and approved the school’s annual budget,
and reviewed the school’s annual financial audit.

Table H1

CEO Leadership Academy
Board Member Interview Results

2011-12
(N=9)
Response
Performance Measure Don’t
Excellent Good Fair Poor
Know
Class size 4 4 1 0 0
Materials and equipment 2 7 0 0 0
Students’ academic progress 2 7 0 0
Administrator’s financial 1 8 0 0 0
management
Professional support 2 2 4 0 1
Professwr?a.l development 5 4 5 0 1
opportunities
Progress. toward becoming a high- 1 6 ) 0 0
performing school
As a board member, rate the school 0 6 3 0 0
overall
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Table H2

CEO Leadership Academy
Board Member Interview Results

2011-12
(N=9)
Response
Performance Measure Very Somewhat | Somewhat Very Don'’t
Satisfied Satisfied Dissatisfied | Dissatisfied Know
Program of instruction 0 8 1 0 0
Enrollment policy/procedures 5 4 0 0 0
The students’ academic progress 0 5 4 0 0
Student/teacher ratio/class size 3 5 0 0 1
Discipline policy 6 3 0 0 0
Adherence to discipline policy 7 2 0 0 0
Instructional support 2 7 0 0 0
Parent involvement 0 5 1 1 2
Community/business involvement 2 5 1 1 0
Teacher performance 1 6 1 0 1
Principal’s performance 8 1 0 0 0
Current role of the board of directors 6 2 1 0 0
Board of directors’ performance 5 4 0 0 0
rrl]?sasri\;rl‘al resources to fulfill school’s 1 5 5 1 0
Commitment of school’s leadership 8 1 0 0 0
Safety of the educational environment 5 4 0 0 0
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Two thirds (66.6%) of board members rated the school overall as good, while the remaining one third
(33.3%) rated the school as fair.

When asked what they liked best about the school, the board members mentioned a number of

different items:

Goal to be high-performing school;

Board leadership, its diversity, and passion for education;
Leadership and commitment of administration and teachers;
Data-driven school with accountability for academic outcomes;
Mission and vision of the school;

Exploration of blended learning approach;

Students are amazing;

Commitment of all to get better; and

Board'’s involvement in setting the school’s direction and policy.

Regarding dislikes, the board members mentioned the following issues:

Current student achievement levels;

Physical location and condition of the school;

Limited funding, which results in less than adequate resources to operate;
Transitional nature of CEO families and students;

Lack of adequate extracurricular activies and althetics;

Quality of the teachers;

Inadequate tracking and supporting of graduates;

Loss of autonomy via DPI requirements; and

Lack of art and extracurricular activities.

When asked for one suggestion for improving the school, the ideas mentioned were as follows:

Seek out high-caliber teachers and other staff;

Increase the per pupil allocations for students;

Raise achievement levels of ninth graders in reading and math;
Improve physical location and environment;

Adopt blended learning approach; and

Provide more opportunities for student to be exposed to situations outside the school
and their communities.
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